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THE REQUEST

Wkat are the factors related to students' pcstesecondary
educational expectations? How are these expectations formed? In an
attempt to gain a fuller answer to these questions, the Board on
February 13, 1975 approved the following motion:

"That the Torontov Board initiate a research project

to up-date the Every Student Survey of 1970. That

it include a study on the formation of educational
future post-secondary expectations amongst intermediate
(T, 8, 9, 10) students and their families. That the
folloving variables be considered:

1) Existence of tuition fees

2) Nature of support scheme

3. Socio-economic background

4) Sex

S) Cultural determinants

6) Access to information about post-secondary educatisn
T) Expectations of family, school, student

8) Academic determinants

9) Peer group determinants
10) Demographic determinants."”

(p. 89)

Hovever, before unde-taking such a study they asked thet as a
first step both a research design and the budget implications be presented
to the School Programs Committee. On April 3, 1975, the Board accepted a
recommendation frcm the School Prograzs Committee:

"(c) That the Board initiate, subject to budget
considerations, a review of the literature on
post-secondary expectations and accessibility.

The obJect of this study is primarily to pPrepare
reccamendations designed to improve Toronto student
accessibili*y to post-secondary education, and that
an amcunt of $6,000.00 be included in the Budget
estimates for this purpose.”

(p. 188-189]

c.




CVERVIEW

This repor% is in response to the Board's request of April 3.

It Zocusses ca relevant Ontario research ard other Canadian work.
Generally, research from Outside the Province is used for supplementary
purposes. Because this extensively documented review has focused on a
particular collection of studies nany reports are cited frequently as

each variable is considered in turn. Where other studies, i.e. American
acd 3ritish, dealt with variables or issues not included in the Canadian
research, these studies are introduced to suggest areas for pcssible local
investigation as well as to create a more coherent picture »f accrssibility
and students' post-secondary educationel aspirations. 7This review attempts
to identify:

1) What we know about post-secondary expectations

and accessibility.

2) What we do not know about post-secondary

expectations and accessibility.

3) How and where it is possible for us to embark

on solutions or furthzr investigation.

It is recognized in the next chapter that the Board's concern with
accessibility is widely shared by +he public -~ although much of the public
ccncern focusses on educational expenditures and enrolment trends.

This report places the emphasis on "aspiraticms” rather then
"expectations" because:

1) Ver: little work has been done in Ontario and the

rest of Cauada on "expectations". Rather, the hulk
of research, both inside and outside Canada, has
focussed on "aspirations."

2) What a person expects to do (expectations) is
normally included within those things that person
desires ¢o do aspiratioans).

3) Thus, once the general relationships between
aspirations and expectations are understood, it

o is not difficult to sense, from a review focussed
[ERJ!:‘ (4 cn "aspirations” how the same variables zxight affect

"expectations.”
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It will hecome apparent in this report that the inter-relaticnships
amcng the factors linked to students' educational aspirations are very
complex. Moreover, the processes assumed to underly the formation of -
such aspirstions are seen as being quite "elusive."

Nevertheless, each variable is considered both Separately and
in its relationship w_.th others as the research warrants. The theoretical
and philosophical issues which some researchers raise are gradually
introduced if only to suggest that some findings depend on the perspective
taken by the research.

Towards the middle of the report the relative importance cf
money itself in compariSon to value orientation is sxplored as an impedimeit
to accessibility and post-secondary aspirations. It is implied that
while isolated variables (e.g. sex, peer group, family size) may bear
2 relationship to students' post-secondary educational aspirations, there
2ay be more encompassing variables which will contribute to a better
understanding of the formation of such aspirations.

This necessitates a fairly lengthy discussicn about the role
and natures of financial resources cn one hand and values on the other in
tt2 context of educatiousl ampirations. There i3 some relationship
between the two but as the evidence seems to suggest, eech one could
- function independently. The issus is quite interesting since a pervasive
(perhaps commonsense) notion is that lack of money is the overwhelming
obstacle between poor, able studeats and university, or even other forms
»f post-secondary instituticns.

The other possibility which emerges towards the end of the
repcrt is that a value orientation — uith or without financial ability —
contributes in no small way to accessibility and aspirations.
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zZetzodology attexpt to provide a critical look

3t tie tradi<ioral way o7 cenducting research on studernts' educational

The report cocncludes with an attempt to link the formation of
educational aspirations <o bSroader socletal processes and values. For
instance, what xirds of Judgerent can one make abcut either a well-off
student or, mcre perticularly, a pocer student, of high ability who with
aigzh zerscmal satisracticn chooses not to attend a post-secondary
instisution? dow do students! perceptions of the prestige and income
potential of post-secondary credentials relate to their educational

aspirations?

v



CONCERNS: ENROLMENT AND EXPENDITURE

Any attention given to the quality arnd quantity of student
movement into Ontario's post-secondary institutions is strongly Justified,
at least by the mounting public coacerm in that direction (Pike 1570 b, and
Carey 1975). The corcern has recently been heightened by the additional
fact that one of the issues of the 1975 Provincial eiecﬁions was educational
quality and costs.

Even internationally, the subject of post-secondary access has
aroused tremendous interest as indicated by the comprehensive Robbins
Conmittee Report (1963) on university access iz the United Kingdom, by
the massive UNESCO (1963, 1965) case studies, und by the top-level 1967
Vienna Conference of European Education Ministers (10.68).

In terms of academic debate and research in Canada, educators
have tried to grapple with the problem (Fleming, 1957, 1965; Pike, 1970;
Breton, 1972; Committee for University Affairs, 1967, 1968; Committee of
Presidents of Universities of Ontario, 1971). It even extends into the
realm of Govermment-University relations. Consider the political
implications of the statement made in 1966 by the Hon. William G. Davis,
then Minister. of Education, and now Premier of Ontario:

"The degree of autonomy enjoyed by the provincially

assisted universities of Ontario is equivalent to,

if not greater than, that known by publicly supported
universities anywhere ... There is, moreover, much
evidence to indicate that provided the universities can
meet the responsibilities of our times we should
undoubtedly be better off if they were allowed to continue
to opeirate with such autonomy. On the other hand, if they
cannot or will not accept those responsibilities, and if,

for example, large numbers of able students must be turned

avay ... I cannot imagine any society, especially one
bearing large expense for higher education, will want to
stand idly by."

l(;"liibﬁhiis addedf ‘Davia, 1966




The extent to which "large numbers of able students" are tuyrned awvay
will ba considered later iz this report.

This prevailing mood fits in with general public apprehension
over the specific relationship between studert enrolment and the
educational system, even at the lower educational levels. For instance, a
recent Toronto study (Young & Reich, 1974) earned public attention when it
revealed that "only LO% of the students entering grade 9 will graduate
from grade 12 and only 20% from grade 13" (p.43). fo.put it another way,
80% of the students entering grade 9 in Toronto high schools will liﬁely
not complete grade 13 and thus will be unable to continue into university.

To put these figures into a time and provincial perspective,
it should be noted that ig 1947, of the pupils entering grade 9 in Ontario
high schools, only 20% survived to grade 13. Later in 1966, this figure
increased to 40% (Porter et alf, 1973).

Furthermore, in a comparison among the ten pProvinces for the
1966-67 academic year (Pike 1970) Ontario ranked second to last in terms
of the number of university students as a percentage of the appropriate age
grour in tke Province. Moreover, a preliminary comparison (1966-67 figures)
among the Provinces of British Columbia, Albverta, Newfoundland, and Ontario,
revealed that Oatario ranked last in terms of percenfage of high school
matriculants enrolling at university (Pike, 1970).

Therefore, the additional facts that:

1) enrolment in Ontario's degree granting institutions

Jumped from 20,000 in 1951-52 to 93,000 in 1968-69
(Cook & Stager, 1969) with a projected 200,000 for
1978-79 (Watson & Quazi, 1969);

2) 1institutional costs per full-time university

student in Ontario escalated from $1,260.00 in

1956=5T to $2,735.00 in 1965-66 (Cook & Stager, 1969);
3) Ontaric Government aid per full-time student as a

Percentage of total Govermment university expenditures

increased by ten times from 1959-60 to 1967-68
FRIC (Cook % Stager, 1969); 11
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all combined to attract wide and continued public concern in this Province.
Furthermore, a detailed analysis for Ontario (Jackson & Fleming, 1957)
revealed that, as far back as the early fifties, of 100 children who began
achool life, 61 entered grade 9, 56 entevred grade 10, L4 entered grade 11,
21 completed grade 12, 13 completed grade 13 and 4 entered university.

This compared unfavourably with the Canadian average at that time of 7
.entaring university from an initial 100 beginning school life. The abnve
trends and circumstances converged in one way or another to impel a closer
look at first,who really acpires, and sacond, who gains access %o thé
province's post -s~~ondary institutions.

While the emphasis ir thkis review will be on Toronto, Ontario and
Canadian research in that order, evidence from other regions will be
strategically used to szupport, supplement, or extend that found within
the Canadian context.

The major focus will be on students' post-secondary educational
aspirations, but reference to the main features of actual post-secondary
enrolment trends heightens the relevance and importance of the discussion on
such aspirations, ac well as Justifying the present public and acadamic
concera relsted tO the issue.

The implicit sssumption made in the relevant research is that,
generally, one’'s educational aspifations bear a relationship to subsequent
educational attainment. Moreover, a consideration of how students' pust-
secondary aspirations are shaped enables one to probe into the extent to which

government policy and social values might be altered.

12



Again, while some attention will be paid to students'
aspirations and input to community colleges (e.g., Colleges of Applied
Arts and Technology), university aspirations and access will be emphasized
if only to capitalize on the crucial processes linking the formation of

post-secondary aspirations and subsequent societal implicaticas (e.gz.,

social mobility).

13



ASPIRATIONS AND EXPECTATIONS: DEFINITION AND RELATIONSEIP

While it is true that "the research taken as a whole, is not
very consistent in its nominal or operational definitions of aspiration”
(Rodman et al., 1974, p. 184), there is sufficient concensus within
Canada to accept the definition of aspiration as "the desires which
individuals bave to attain scme future goal for themselves" (Williams,
1972; Porter et al., 1973; Pike, 1970).

Much of the misunderstandings in interpreting students’ pos;t-
secondary plans is based on *;hé use of "aspiration™ and "expectation" to
mesn the same thing (Nelson, 1972; Sewell & Shah, 1968a, 1968b). In the
£irst place, students' aspirations have been discussed more widely and
subjected to more intensive research than expectationas. Technically,
while "aspira.ti;n" refers to vhat a student would like to do, or the goal
vhich he would like to attain, "expectation" is viewed as a more "realistic"
choice of action or goal. It must be noted, however, that expectations
are usually subsumed vithir aspiratioms.

Whersver the two concspis have been compared, it was gererally
found taat:

1) 3Soth the level of asrtiration and the level of

expectation are related to the students' social
class background, with the latter more strongly
related. Also, grotp measwres of the level of
aspiration are comnsistently higher than those of
the level of expectaticn (Bodmsn et sl., 1973).

2) ¥When individual or sustp discrepancies between
level of aspiration and level of expectation
have been related to social class, the discrepancies
are larger for students of the lower class than
Zor those in the middle class (Han, 1968; Porter
et sl1., 1673; Caro ard Pihlblad, 1965; Elder,
1970; Clark et al., 1969).

14
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3) The gap between the level of parents'
expectations and aspirations was slightly
&reater than the gap between their
children's expectations and aspirations,
with the gaps again being wider for those
parents and children from low social class
background (Porter et al., 1973).

The literature on students' post-secondary expectations
within the Canadian cortext is relatively sparse. Furthermore,
aspiration is a more interesting concept because it refers to the f11
range of iife's opportunities which an individusl is capable of seeing
for himself or herself. In order to get a more general picture of the
social and psychological processes related to how students think about
their educational future, students® aspirations, except for the preceding

comments on expectations, are exphasized in thie paper.



AO5%aTLULlLIOONS, lOltidl CONCEINsS EICSW 1O SEriousness. rurLaer JusviiicaiLion
for these concerns was bYased on an inter-Provincial comparison on students'
educational aspirations end provincial econcmic develcpment (Breton, 1972).
It vas found that students in Ontario "occupied a rank much lower for both
secondary ard poste-secondary pians than its economic develorment would
indicate” (p 131). Even as far back as scme 20 years ago, Jackson (1957,
p. 1ii) conjectured: .

"Recent years have been marked by increasing concern

over the wasted talents of a proportion of our

Canadiesn young people. Lack of knowvledge, of interest,

financial means, of favourable envirommental influences

have prevented them from reaching the maxirnm level of

educational development.”

Scme of the key issues which pervaded the relevant research over

t2e past twenty years hinged on philoscphies ccncerned with ecuality of

educational ovportmmity (Pavalko, 1967; Porter, 19T4; Cock & Stager, 1969),

existing conditions 02 accessidility (Clark et al., 1968; Counecil of

Cntario TUniversities, 1671; Commis.ion cn Post-Secozdary Educatiox ir Ontaxio,
1972; 3issell, 155T), and 2i=mancial aid (Studert Administrative Cowmmeil,

Uziversity of Toroato, 197i; Pike, 31870).

Social Class

In spite cof differing perspectives, it became guile evident frenm
i*e abcve studies, trat social cisss, iz whatever way decénoed, was oTueislly

iicked 40 studemts' post-secconéary intecticms and emrolment. Cze resesrch

tean (Parter et al., 1873) zut the issue sguarely:

16
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:nodel building will alter these facts, although they n
doubt help to elucidate the way in which social class
has its effects Zthmugh intervening factors such as
school program, academic achievement, and the encouragement

of parents and others) on the level of aspirations for both
education and career.”

p. x (emphasis suprlied)
What then, are scme of the specific relu.icnships between

social class arnd sex and actual posti-secordary enrolment? One reviewer
(Pixe, 1970, D. 55) cbserved that children of upper class pareats "were
very greatly over-represented ameng Canadian university students relative
tc their total rumbers in the Canadian populaticn.” An analysis of
scme 8,000 wiversity students drawn frum all Canedian provinces showed
that “over one-half of the students atitending Cansdian universities (in
1957) were drawn from a social segment of the pepulation (i.e. middle and

urper classes) which, in total, ccntained cnly edcut ome-Sifth 0f the

ccuntry's children”, (p. 1383). o o

_The following Table (Tabkie 1), which has been foequently cited,

is zne indicsticn c? social class bias in miversity earoliment:
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TABLE 1
Socas Crass Onicixs or 7,947 Caxadiax UNIVERSITY STUDENTS
(BLisaex OCCUPATIONAL SCALE)
— 4
Le of children at home
with {athers in
%% of abour force labour force
Aale heads Children R
Fathers' of family aged Ratio of
occupational o% of with All 14-24
class students Total® childrent childrent yearnst tatioat

Cam 1 11.0 .9 1.4 1.1 1.0 10.00
Cass 2 U 10.7 14.7 10.4 13.5 3.38
Qam 3 4.8 8.2 4.0 35 3.1 1.37
Cam ¢4 7.1 7.0 5.0 4.9 4.7 148
Qamn 5 19.7 3.9 4.3 2.6 18.4 5
Camn 8 5.8 19.6 15.1 16.1 15.5 .38
el i B OB g M 3

armers - . . . . -
U-:h-ign.bhl 4.4 5.7 3.3

*Computed {rom B. R. Blishen, “The Construction and Use of an sational
Class Saale,” CJ.E.P.S., XXIV, no. 4 (Nov. 1858), Table 2(b); and Census of Canads,
21051, vol. IV, Table 4.

1Computed
-+ $Obtamd by dividing coluun 2 (% of students) by columa § (5 of all children
at home with n labour force).

m.m' class of “{armers and stock raisers.” -
) 'ad“nots_t;ud"iam__

Reproduced fram:
. Porter, The Vertical Mosaivc. ». 186

Ten years later {1965-65), another extemsive Teview confirmed
the persis emce of tke social class Zfacicr vhen it Zound, among other tkings,
that caly 35% of Canadian undergraduate studernts had fathers who were "blue-
collar workers coapared with 64.1% of emplcjed Camadians whc held jJobs that
vere 80 classified”, (Rabinoviteh, 1966, p. b45).

Again, the cverriding ccncliusica was that Canadian university
studerts are "by and large not “epresectstive of the Cacadian class structure

tut rather Lear the charscteristics of <he xiddle and upper ciasses of Canadian

scciety” (B. 31)

This apparently disturbing class bias in sitendance also prevailed
iz Britisk (Little and Westerzaard, 1964) axd American (Jemcks and Reiszman,
1968) uwmiversities. Specifically, Little axzd Westergaard showed that the

ica ¢f tke Eagiish wmiversities In recent Fesrs khas, if anything,
tenefitted children of middle class pecple and skilled workers mere than those

18
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from semi-skilled and un-skilled workers' homes.

In their extensive review of higher education in the United
States, Jeacxs and Reisman concluded that the expansion of the two-year
and four-year colleges in that country has not benefitted “hose frozm the
lower-middle and wcrking classes in terms of improving their access to
post-secondary education.

Even when the social class setting of high schools is coumsidered,
the class bias still persists. For instance, in one Toromto study (Buttrick,
1973), it was found that 54% of the grade 9 studeats in schools within
Predominantly middle class zeighbourkoods eventually entered Ontario tvniversities
as compared to 12§ of a similar sample in schools located within lower class
aeighbourhoods. Ecwever, while the percentage difference was smaller,.this
<rend with respect %o social class was reversed for Grade 9 students
subsequently entering Onterio Colleges of Applied Arts and Technology (CAAT).

Suttrick, in a prelimirary observation which was nevertheless
consistent with more extensive research, conjectured that forces within the
high schocl system in Torcnto appeared more crucial than university aémissions
policy per se when the question "who skould atiemd wiversity?" is raised.

Ee noted: "The resulss (in Toronte) are kard <o believe ... Selection cf

students who will bacome eligible for tniversity admission is cwrreatly dene

ty the (Torozto) school system nct bty the wiversities” (p. TJo

3uttrick's observaticn of the relationshir between social class
zilien of Torcnto schoels and post-secondary earolment was consistent with a
trevicus analysis for Ontaric (Marsden and Sarvey, 1971) which revealed that
55% of lcwer slass students wert o post-seccndary, mon-tniversity institutiors

(e.5. CAAT) as compared o LS% of =ddle ard upper class students. Ia ligh:

o the extrenched public cmaviciion regarding relistionshivps between miversisty

aitexndazce, orpertmmity and sccial mbility (Tuomeo mmd Cmxrtis, 1575, . £,

" 19
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the apparent class differential at the community college level further
aggravates the problems surroundiang the Cntario Govermnment's policy of
"universal access" to post-secondary irnstitutions (Cormission on Post-
Secondary Education in Ontario, 1972, p. 33).

This apparent conflict between policy and fact is all the more

-

unfortunate in view of the Ontario Government's aid program. DPorter (1974),
taicipg the evidence into account, bluntly put it this way: "Generally,
the student award schemos meant t0 helpr the disadvantaged fall short of any
trinciple of Justice” (p. 10). Cnce it became firmly recognized that
ascriptive factors sometimes dominant over achievement considerations
weres linked to post-secondsary access, inguiry into ihe high schocl population
became necessarily more urgent (Pavalko, 1967, p. 250).

Considering that a student's enroiment at university is preceded
¥ a3 decision s.bouﬁ high school programs -- a decision which in itself is
Tresumatly subjected to the level of tke student's educatiornal aspiraticn —
it was deemed essential to see how far down the high schocl system ihe
oresence 0f agscriptive and other factors becaxe crucial in the emsrgence
and development c¢f this aspiraticn. The task. from a research point of view,
wvas made more 33ifficult by the discovery that while Cptario parents and students
from different socio—economic lavels placed almost eguel value on the xcrnetasy
and non-mopetary returms of post-seccndary edueatica (Flexing, 1957, 2- 273
Clack et al., 1969, Tp. vii-il0; Porter et al., 1973, p. T%), in terms of
acttal student regresentaticz 8t tke post-secondéary level, a socisal clsss
discrepancy persisted.

The Dicture is thus cozplicsted Ty twe facts:

1) spite of the tendency to plsce sixilsr values

edacation, the dif? t sccial 2lass divisices
the sazple keld different eduecaticn espirstions
(Porter et al., 1973, . S3).

b8 B
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2) VWhile the academic consequences of financial
availability remains skrouded in controversy,
many high ability students from lower social
classes disproportionately persisted in not
aspiring to university.
Moreover, vhile there were significantly more students frcm
the lowver socio-economic bracket in the early high school grades, a greater
Proportion of students from high socio-economic groups went on to Grade
13 (Porter et al., 1973, p. 45).
Specifically, Clark and others (1969) noted, with respect to
an Ontario sample, that "only one student in four whose family annual -income
is less than $5,000 per annum reaches grade 13 from grade 9 while more than
one student ia two from a family whose income is over $10,000 reaches such
a level” (p. ix). ~
Cnce students arrived in grade 13, it was found with respect to
educaticnal aspirations that "few distincticns exis: hetween students from
different classes” (Clark et al., 1969, p. ix). Their conclusicn, shared
by ctrhers (Fleming, 1957; Anisef, 1974), was: "The problem of class
determizance of behaviour is not, thea, at the end of the high school, but
zuch earlier” (p. ix). This implied that a filitering system, or mcre
deliderately, a process of elimination to the pocr student's disadvantage,
became activated muck earliier than grade 13 level,
In linking the social class bias in post-secondary enrclment %o
this elimingting crocsess, Porter (1561) wrote:
"Whatever zey be said about average intelligence
and social class, the fact remains that in

absclute zutbers there are more of the highly
intelligent in lcwer ciasses than in the higher.™

Ze ocomeluded: "It is a disgrace that this iztelligence shourld be wasted

lies

an Izkhospicable envircmmert", (p. 120).
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¥hatever actual wastage or disproportionality exists in terms
of high school retention or post-secondary access, it is assumed in this
paper (as well as most cited research) that they are prec:ded to scme
extent by differential aspirations among those sc affected. While evidence
for this assumption is generally deductive, at least one longtitudinal study
(Sewell and Shah, 1967) produced evidence to support it. It must also be
aoted, as Anisef explained (197k), that wherever educational aspiraticmns
and actual behaviour differ, it is likely to be so for a number of mitigating

or unforeseen circumstances.
Sex

Cze report from the Atkinscn project (Fleming, 195Ta) fouzd that,
in spite of other similar characteristics, "about five doys wvent to university
(frcm Grade 1) for every two girls” while nearly "50% xmore giris than dboys
went into other educaticn.” This discrepancy by sex, in Ontario at least,
ccapelled the author to ccncolude:

"Arparently, certain selective factors st work durirzg

tkhe high school years were counsiderably harder oa the

latter, since the sexes were fairly evenly balanced

P to the end cf the period of compulsory sttendance.”
P. 17

This trerd was later bhorze cut by Cazxadian cernsus Sigares (Dominion Suresn

A

Statistics, 1966, p. 28). Specifically, in 1$60-61, the enrclment cf men
at Cazadiagz wmiversities-was equal %o 16.41% of the male populatica 18-21 years
2f age contrasted with culy 5.4% for wamen (Beatiie 1061, p. 26). In 1965,
13.1% of +he male 18-2% populaticn In Omtaric entered wmiversity as asgaiznst
5.8% o2 the femsle 13-2k pogulation - a diMference of T7.3%. Mcrecver, these
combined percentages tushed Cntaris to raxnk seccnd-to-lsast smorg Camadian
provinces with respect o mmiversiiy enrolzens as s Dercentage of the 15-ZL

Q : -
vear potulaticn (Pike, 1970, p. 205). 29
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iIn addition to social class, sex, therefore, emerged as
apother strongly mitigating ascriptive factor, both in the late high
school grades ard subsequent entrance *2 university. It is also important
to note that, in spite of Ontario's :ontinued efforts towards creating
equal accessibility (e.g. minimizing the impact of ascriptive factors),
Marsden and Harvey {19Tl) shcved that, flve vears later, without age
considerations, this sex discrepancy was 14.2% for Ontaric university
enrolment (p. 20). However, females cutaumbered males by 17.T% for "post-
secondary non-university earolment” (p. 20). The latter trend has been
confirmed for Canada (Beattie, 1570, p. 26) and Ontario (Harvey and
Massermax, 1973, p. 19). It sesms then that <o be poor is bad emough,
but to the extent that university attendance is related %o social privilege
and 2cbility, to be toth poor and female, as Porter (1973, p x) noted, is

quite prohititive.

High School Grade: Iis Importance

s

Zut is it sex or ability per se which seems to be the mitigating
Jactor agaiast females in the jourzey from high school to post-secorndary
izmstitutions? There is evidence which indicstes +ha%t, in the later Zrades,
Zirls Dear as high and scmetimes higher achievement a=d xertal ability scores
than bDCYs 2 an extent which does zot Justify their dispropecrtionate mop-
sttendance é: wiversity {(3reton, 1972, rp. 386-48T; Porter et al, 1973, p. 128).
Tirthermore, there are these who believe thst the Poor or the female 3o have,
at scme time cr other, relatively hZigh educaticnal aspiraticns but, scafront

T¥ so =acy cbstacles, surrent and tctertisl, discover that eduostisnal

1
-

- -
— e -

attairment Is guite restricted (Cazadfisn Wellsre Coimeil, 256

\n

=3
17

L]
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Pavalko (1967) thus appears to be correct whez he concluded:
“whether the high school allocates its students to college or to the world
of work, it is by 20 means determined exclusively by the intellectual
characteristics of students” (p. 259). There is, however, some uncertainty
as to which specific grades the relative irnfluence of ascriptive factors
erupt in significant ways.
In a later Ontario study, (Porter et al., 1973) grade 8 was
considered the crucial year because students had <o make a decision there
as to wbether they wanted to enter the four or five-year high school program
in grade 9. While enrolment in the four-year program restricts subsequent
wniversity entrance, the Zive-year program is virtually geared towards
miversity entrance. The Porter tesm fournd evidence <o support their
assumgtion.
Pavalko (1967), identiying the Junior Matriculation year (Orntario
Zrade 12) as "a crucial poimt”, wrote:
"Zoing on %o the seaior year means esseatially
that a perscn is continuirng along the path toward
wiversity. Not continuing iz school after the
Jumior yesr mesns essentially .hat ke 1is headed
toward work. Wwe suggest that selection wp to this
pcint in the educational system is rejated to both
socio-economic backgroumd and intellectusl ability,
but when the latter variabie is controlied, going
on 4o the sezior yesr (arnd, ccaversely, rot ccatimuing
in schocl) is related *o sccic-eccnomic backgrowmnd."
. 250
Pavalko, toc, 2owxmd eviderce from two Cntario districts to supDort tliis
ypothesis (p. 258).
Cthers fourd the social class Dies prevadizmg all high school
Treles (Jlarke o al., 1575, . 32). Toom this study sctually ccmducted i

1063 op some 3,200 Jnmsario studemss, It was Sommd that acress a1l gmales, cz2ly
> L] [
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28% of the studeats from low sccial class backgrounds aspired to a
university education as contrasted with 65% of those from high social

class backgrownd (p. 82). This £inding is consistent with the results

for all grades in a 196L study in Ontario (Bretom, 1972, p. 492) and a

1973 oze on Octario grades 10 and 12 students (Porter et al., 1973,

P- 53). That there are many students from high social class background

who do not hold university aspirations must also be noted from these studies.

Cverall, these results could be loocked at in two ways. First,
the fact thst sample selectivity (e.g. via social class) increased with
grade level recduces the validity of iater and intra-~sample ccmpariscas.
Seccnd, since lhigher grades tend to be restricted to the higher achieving
student, axy social clsass differences in students' aspirations could hear
inereased importance.

Eo;ever, the lack of statistical tests cn these grade differences
and the lack of informaticn oa "drop-cuts” compel these viewpoints t5 remain
tentative. GFevertheless, the previous discussion does suggest <hat social
class, sex, school trogram, and grade level bear some relationship o high
school students' post-secondary ecducaticzal aspiraticns. Ia suzmary then,
sspirations were gezerally regarded as a mediating psychological variadle
Setween social class background azé actual educational attain:e::.{?crter

et al., 1373, » x).

The Ixecutive Director of the Associaticn af Tniversities and

colleges of Cazada aptly summed uwp the essezce 37 the foregoing 2inii-gs:



"Although the removal of financial barriers is an
important and necessary step in ensuring universal
accessibility, it was recognized that accessibility
to higher education is not determined solely by

inances. Indeed, there wvas evidence to suggest
thata complex of social, cultural, and psychological
factors plesy vital roles in determining a student's
ability to pian to enter, or not to enter, an
instiiution of higher learning.”

Preface in Pike, 1970.

This overview thus intrcduces a distinction between the
relative Inf_uence of finance and cultural factors. But the research
di2ficulties in the pursuitof this and related hypotheses were early
recognized. Ia a penetrating observation, two educators (Jackson and
Fleming, 1957) wrote: "Any investigation of the effects of envirommental
factors in aspirati 1s is rendered doubly difficult ty their very cumber,
complexity, and gezeral eiusiveness" (p. T8).

It is i=portant at this stage to note two points. Oze, the
Zactors assumed tc te relgted to stn ts' educaticnal aspirations are
guite ccoplex and also, 4ifficult to study. Secondly, there is a buddirg
distineticn between the lack 0f money per se snd a pacticular valus
oriemtgtion which restricts not only high edupoational aspirations but
subsequent ednpsatiomal sttaizmernt. Chvicusly, the latier poiat raises
tremengdous Juesticos, at least in terms ¢f social stratification and the
educsationsl system. Tor instazce, what is the drectica, if azy, of the
relistionship hetween social =lass axd e +icnal aspirations? In cther
werds, 3o students' aspiraticns goow out of their social class status, or
is their svexttal status a result cf tkheir aspiraticns? Aaswvers t0 these
Juesticns woulld reguire studies with botk inter and {ntra-gemexrsiicnal desiges.

Predominanciy, the ressarch focus, however restricted, was in

terms of iztra-gezerstiomal Eifferezces. As early s 184S, oze report (Camadisn

. Tomtk Com=issica) stiempisd, tentatively, to deive izto the "complex of social

26



cultural and psychological factors" involved and raised questions
of premature 2atry into the work force, educational opportunity, the
disadvantages suffered by rural and farm youth, and the need for tangible
assistance to the underemployed. One conclusion was:

"The present (educational) system is, to a certain

extent, spoiled by the fact that persons with

money can get and often waste oppertunities which

could be used to more advantage by other perscns

of greater ability but without money to back them

up.”

p. 35
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TWO FROFILES OF THE UNIVERSITY-BOUND: 1957 AND 1973

About twelve years after the Youth Commission's arguments,
the extensive Atkinson studies (1957) while attempting to unravel some
of the specific processes impinging on educational aspirations among Ontario
students, also raised a host of other related issues and 30 laid an early
framevork for subsequent research. For instances, in an analysis of all
Ontario grade 13 students in 1955-56, it was found that 3ize of school and
size of community were directly and positively related to university -

e e b wm e maw e ...

aspirations (Fleming, 1957a, p. 18).

Furthermore, of the five reasons given by those wvho definitely
did not plan to attend university, "lack of money" ranked second to "other
plans for further education" (p. 32). As stated earlier, this emphasis
on grade 13 students presents problems of interpretation due to the Jelective
zature of sample. Nevertheless, the Atkinson project, in an early attempt
to forge a profile of what a typica) univer ' ty-destined grade 13 stuvdent then
looked like, wrote:

"Regardless of sex, a student had the best chance [of

going to university] if he was somevhat younger than

the average prospective grade 13 graduate; if both

his parents were living; if he came from a family with

not more than three children; if his father enjoyed

relatively high occupational status; if his parents

vere relatively well-educated; if one or more of his

brothers and sisters had attended university; and if he

had not done part-time work during his last year of
secondary school.”

nm&, l957b’ P. 52‘
That was ian 1957. Sixteen years later, an Ontario study of

grade 12 students constructed this pr.:file:
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"Those whe plan on going to university ... tend tc be
male, rank high on social class background, come

from arban areas, believe they have the ability to
graduate from university (and have the grades to back
up this claim) and possess higher occupational
aspirations than students with other kinds of plans.”

Anisef, 1973, p. 1lhl.
While regional relevance impels a comparison of the 1957 and
1973 Ontaric profiles, it is worth noting a similar profile for the
American university-bound student:
"Those of high ability with good academic record
were more likely to go to college than their less
able classmates. Those vhose parents had high
incomes or were in the professional classes were more
likely to go than those who had lowv incomes or little
social status. Girls went less frequently than boys,
even though their abilities were as high and their
records higher. Negroes did not go in the same
proportion as did whites. In certain regions of the
country, high school graduates did not go in the
same proportions as those of other regioms. Urban
young people were more likely to go than rural young
pecple. Those who were near a college were more likely
to go tban those farther sway. And those with a strong
desire for a vocation which required college training

were more likely to go than those of equal status who
had no strong vocational interests.”

Hollingshead, 1952, p. 31

While relationships between educational aspirations and ethnicity,
sex, geography, social status, and financial resources, are evident in
Bollingshead's summary, one cannot help but recognize the consistency of
trends among all these profiles. Apart from the specific factors of
school program, grade level, and student-sex previously discussed, the
comparison between the 1957 and 1973 profiles reveals the persistent
relationship of family size, socio-economic status, student residence,
community characteristics, and occupational aspirations with post-secondary
educaticnal aspirations. The slight differences in the two profiles seem

to rest more on juestionnaire differences rather than on any substantive
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changes in student type.

Personal, Family and Commmmity Characteristics

Indeed, other studies throughout the years have confirmed
these relationships between post-secondary educational aspirations and
family size (Breton, 1972, p. 386; Porter et al., 1973, p. 131), socio-
economic status (Porter, 1961; Pavalko, 1967T; Cock and Stager, 1969;
Clark et al., 1975, p. 82), student's geographical location and commnity
characteristics (Canadian Welfare Council 1965, p. 45; Pavalko and
Bishop, 1966, p. 29T; Breton, 1972 p. 384), self-concept (Porter et al.,
1973, p. 66), and occupational aspirations (Clark et al., 1975, p. 8L).
Some represeantative conclusions follow in terms of the intersctive or

surrogate nature of these variables.
Interactions: a closer look

On family size, Breton (1972) wrote:
"While the size of the family is negatively correlated
with educational intentions, the effect of family

size is, however, somevhat reduced when socio-economic
background i{s controlled.”

p. 386

In locking at the interaction between sex, intelligence and
socio-economic status on one hand, and college aspirations and attendance
on the other, an American study concluded:

"0On the whole, the relative effect of socio-economic

status is greater than is the effect of intelligence

for females, while the relative effect of intelligence

is greater than is the effect of socio-econcmic status

for males.”

Sewell and Shah, 1967, p. 22
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The authors of this study, however, made the general comment that:

"although intelligence plays an important role

in determining which students will be selected

for higher education, soci{o-economic status

never ceases to be an important factor in

determining who should be elirmineted from the

contest for higher educaticn."”

p. 22

After their study of the socio-economic background of mcre
than 1,000 grade 12 students in two Ontario communities, Pavalko and
Bishop (1966) concluded:

"To the extent that extraneous factors such as

3ocio-economic background affect the likelihood

of acquiring a higher education, the educational

system has an equivalent amount of built-in

talent loss. Our findings that high ability

students of high socio-economic status are more

iikely to plan to go to college than those of

high ability and low socio-economic status

indicates that talent loss cdue to socio-economic

selectivity is the case for at least that segment

of the Canadian educational system examined here."

p. 298

Though this interacticn between ability and social class is
generally confirmed in cther research (Breton, 1972), in terms of
aspirations it tends to be restrained by the enmerging fact that substantial
aumbers of high ability students of high socio-economic status do not
aspire to university. In fact, the Porter study indicated that 32% of such
students did not aspire to university —- a percentage gimilar to that of
high-ability, low socio-econcmic students aspiring to university (Porter
et al, 1973, p. 100). So far, however, no systematic research has been
undertaken <0 see, for instance, %o what extent Poor and rich students are
simllar or 4ifferent in their reasons for not aspiring to university. Moreover,
the additional fact that L0% of the students from high socio-economic level

did not hold university aspirations tentatively weakens any argument for the
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overriding impcrtance of money in this respect.
Combining geographical location and community characteristics
within the urban-rural dichotomy, Pcrter and others (1973), after
comparing the aspirations of 3,000 grades 8, 10, and 12 Toronto students
with students from other parts of Ontaric, wrote:
"There was scarely any difference between students
in Toronto and other major urban centres. (However) \
we found that for each level of urbanization, the
lower the social class the lower the educational
aspirations ... To be lower class and rural
provides an extra handicap."
p. 68
From earlier evidence, this further implies that to be female, lower class,
and rural at the same time is & far worse cambination.
The Porter team concluded:
"It is clear from our eanalysis that urbanization
is related to educational aspirations ... und that
rural life is not conducive to continuing cae's
education as urban life.”
p. 10
This urbsn-riral bias in terms of educational aspirations and
actual attainmest is overvhelmingly supported by other Omtario (Clark et al.,
1969; Breton, 1972; Canadian Welfare Council, 1065), Canadian (Cuneo and
Curtis, 1975), and Amsrican (Elder, 1963, research. At this stage, it sbould
also be noted, more specifically, that Fleming (1957b), eighteen years ago,
had discovered that grade 13 students from Metropolitan Toronto, while
representing 28% of a sample drawn from seven Ontario cities, comprised 36%
of the total group of university-bound students.
The Atkinson study (Fleming, 195Ta) further found that in terms of
"encouragement by the school to attend university" Toronto students ranked
third (58%) behind Hamilton (69%) and Ottswa (61%), with Kingston students

(38%) receiving least encouragement as a group. However, a check in student
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5% in this regard. No doubt, these differences are influenced by the
fact that Toron%o contained the highest population of any of the other
areas.

Nevertheless, a more compelling distinction is observed in the
fact that 52% of the Toronto grade 13 students (second rank) enrolledAa.s
compared with 55% (first rank) of the Hamilton students, Windsor ranked
las” (L1%) of all the other Ontario areas comsidered in this respect
(Fleming, 195Tb).

One of the implicit conclusions here is that the proximity of
universities might have played a part in eliciting university aspirations.
Fleming concluded:

"Students from Hamilton had the best chance of

going to university, followed by those from
Toronto proper and Kingston. Those from Windsor

and Metropolitan Toronto, excluding Toromto proper,
had the pcorest chance."”

p. b7
The increased preference for university among Toronto students
is further reflected in the finding (Porter et al., 1973, p. 69) that 52, _
35%,and 42% of the Metropolitan Toronto students sampled {r grades 8, 10
in similar grades in rural Ontario. However, the difference between Toronto
and other large and small Ontario cities was much smaller in this respect,
These findings must nevertheless bear some qualifications. Even within

Metropolitan Toronto, more high, socio-economic students aspired to university,

with the figure weighted in favour of boys (Porter, 1961, p. 13).

33
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Percentage and average scores do not reveal the variations withia a
gub-group which, at least from Buttrick's preliminary analysis (1973),
and the report by the Canadian Welfare Council (1965), could very well
produce significant ethnic, social class, and sex differences within
Torouto.

In a more general sense, Breton (1972) found that the presence
of post-secondary institutions and commmity size vere inversely related
to students' educational indecision (p. 385). Backing this trend, a
nation-wide survey revealed that the proportions of undergraduate students
vho came from homes situated in villages or small towns with a population
of less than 1,000 varied from 13% of those enrvlled in education programs
down to 2.5% of those enrolled in faculties of medicine (Deminion Bureau
0f Statistics, 1963).

In that same period (1961-62), about 19% of Canada's total
nopulation lived in centres of less than 1,000:population. Pike, (1970)
relayed the educational implications of this commmmity differential:

"A concomitant of the rural and small town environment

is a set of values, beliefs and ways of doing things —
i.e. a subculture — vwhich adversely affects access to
higher education ... Rural life tends to be oriented

to the concrete and the practical, and actively discourages
the creation of the theoretical and abstract cast of mind

vhich is (or is supposed to be) inseparable from involvement
in higher education.”

p. T3
Carrying this value argument further, Anisef (1973), in a study
of Ontario grade 12 students, concluded:

"One logical conclusicn that should be drawn is that
accessibility to higher education is not simply a
question of inequities in financial resources ... Our
results reveal that such social-psychological factors
as parental encouragement, self-evaluation, and
occupational aspirations are powerful determinants
in explaining the educational decisions of students."”

- p. 129




orientation(s) which in themselves could be circumscribed by community
characteristics. To the extent that this value orientation, if st all
existent, is restricted by, or cuts across, social class remains a very
rrovocative area for further research.
Still, to clarify and consolidate this line of argument requires
a further elaboration of the "social-psychological factors” which are
related to post-secondary educational aspirations. Self-evaluation or
its surrogates (e.g. self-confidence and self-concept) are related to
such aspirations in interesting ways (Anisef, 1973). 1In discovering a
fairly strong relationship between self-concept and educational aspirations,
the Porter team wrote:
"A student's gelf-concept of ability is formed
tkrough interaction with parents, teachers, and
peers, and reflects to a certain extent the
cpinions formed about the student's scademic
ability."
Porter et al., 1973, p. 66
They then made the critical conclusion: "It is not enough ‘%o
be bright and to perform well. COre must also see oneself as being bright and
cspable of performizng well", (p. (5). The recognition that self-concept is
further related to social class, inspires a consideration of socislization
processes, particularly within the family (Cook et al., 1967, p. 8; Clark

et al., 1968, p. k),

-4l -

ERIC

TEEE: et al., 1969). However. it was subsequently specified (Porter




- 31 -

Quz Cataris team (Clark, Cock, and Fallis, 19T5) hypothesized
that the low self-concept held by pcor students is engineered by past
patterns of socialization, lack of appropriate rel erents, parental
encouragednent, a feeling of control over events and confidence in the
2uture (p. 34). Other Ontario research tended to support this {(Harvey and
Masserman, 1973). It seems then that self-concept is {tself a mediating
pséychological varisble between social class and post-secondary educational
egpirations.

With respect to the link between occupational and educaticnsl
aspirations, it was found ia an Ontario sample, and quite expectedly at that,
that "across all grades, the students from higher Lncome backgrounds had
higher occupational aspirations which were also related to higher educational
aspirations”, (Clark, Cook, and Fallis, 1975, p. 85).

So far, the preceding discussion of the factors introduced by the
two profiles showed that:

1) There is & strong consistency over time with’

respect to some variables related to post-
secondary educational aspirstions.

2) The interaction among scme of these variables

is indeed complex, further suggesting a
possible hierarchical network for some.



OTHER FACTORS:

ACCESS TO RELEVANT INFORMATICN, SIGNIFICANT OTHERS,
BIRTE ORDER, LANGUACE, ETHNICITY, FELIGION, TYPE OF
SCHOCL AND PROGRAM, PERSONALITY FACTORS & FINANCIAL AID

However, there are other factors, at least in Ontario, which haw
yet tc be fully discussed in this paper, in terms of educational aspirationms.

Among these are:

(1) Access to relevant information and the role
of significeant others (Young and Reich, 1974,
p. 3L; Breton, 1972, p. 387; Clark et al.,
1969, p. 43; Reich and Zeigler, 1972, p. 38T;
Flowers, 1964, p. 9; Students Adminis*trative
Council, 1971, p. 18; Clark, Cock, and Fallis,
1975, p. 84; Pavalko and Bishop, 1966, p. 200;
Marsden, 1975, p. 5; Porter et al., 1973, p. 184;
Ani.ef. 1973p P. 27).

(11) Birth order (Porter et al., 1973, p. 63).

(141) Lan ethnic-ity, and religion (King, 1968,
P. ﬁ; Fleming, 1975, p. 22; Breton, 1972, p.

149; Aniser, 1973, p. 12).
(iv) e of school and program (Fleming, 1975, p. 4S;

Beattie, 1961, p. 33; Porter et al., 1973, p. 58;
Clark et al., 1969, p. 59).

(v) Personality factors (Pike, 1970, p. 89; Young and
Reich, 1974, pp. 20-25; Bprehaut, 196%, pp. 11-12;
Beattie, 1961, p. 29; Breton 1972, p. 1l13).
(vi) Finencial aid (Council of Ontario Universities, 1971,
P- 3; Coak, Dobell, and Stager, 1969, p. 3; Cock and
Stager, 1969, p. 153; Porter et al., 1973; Marsden
and Harvey, 1971, p. 12; Department of University
Affairs, 1970).
Coce again, the interrctive nature c¢f these variasbles was evident.
For instance, the Porter study (1973) found that, once past 17, lowew-order
siblings are "less likely to go to university and the more likely he (or she)
is to go %o work immediately after high school", (p. 63). Furthermore, it
vas shown that families frcm lov socio-economic backgrounds tended to have

more children than those from high socio-economic backgrounds.
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With respect to the role of "significant others”", it was
found that in a saxple of Ontario grade 12 students, while the "educational
plans of students are greatly influenced by the plans of their friends”,
among girls of low socio-economic status, "plans of close friends have
virtually no effect on their plans to go to college’ even when these
girls are of high intelligence (p. 199). However, all boys and girls of
high socio-economic background "were greatly influenced by the plans o?
their friends, regardless of intelligence level” (Pavalko and Bishop, 1966,
p. 199).

With a more complex analysis, based on data from the Atkinson
studies in Ontario, Williams (1972), using reference growp theory, found
that as male students move up from grade 10, the influence of parents in
terms of educational aspirations increases over that of both teachers and
peers (p. 122). His interesting interpretation was that:

"If one can take response rates as indicators

of knovledge, then the students know more about
their parents' expectations than they do about
their peers' aspirations and have least knowledge
of their teachers' expectations. Moreover, it seems
plausible to argue that the less one knows about the
expectations/aspirations of a reference growp the
more one is likely to report them as being close to
one's own aspirations."”

p. 122

For girls in grade 10, "the influences of the three reference
groups follow that seen Zfor boys", but "contrary to the situation for males,
the aspirations of peers and teachers gain in effect over time at the expense
of parents' expectations", (p. 124). When these sex differences are considered

against the background of social class differences found in the Pavalko study

(Pavalko and Bishop, 1966), the interactiom grows in complexity.
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The influence of high school counsellors, it must be pointed
ouf. is comsidered very minimal by students (Porter et al. » 1973, p.

209; Breton, 1972, p. 334). Also the finding that parents tend to exe—=t
relatively high influence over the students’ educational aspirations
becomes quite precaricus when as one reviewer corncluded: "Due to rapid
changes, the knowledge that parerts have is now of dubious value to their
children", (Marsden, 1975, p. 5).

Granted that, withir the Canadian context at jesst, a relationship
exists between ethnicity and social class (Porter, 1965) » additional factors
such as language and religion beconme important with respect to educational
aspirations. King's (1968) analysis of Ontario high sciiool students revealed
that while retention rates between grades 9 and 13 graduation were highest
among students who spoke Yiddish at home (L40.6%), and lowest among French-
speaking students (3.25%) Ukrainian, Greek, Polish, Slovek, Hungarian, Italian,
and Dutch-speaking homes produced students with retention rates similar to
that of students from English-speaking homes (13.2%).

A zore recent enalysis in Ontario (Forter et al., 1973, pp. 227-239)
revealed that vhen all forms of post-secordary education are considered,
"Francophone and Anglophone boys had similar educational aspirations", which
were higher than those for girls in the respective linguistic groups. However,
an earlier nation-wide study dome in 1965 (Breton, 1972) discovered an
interesting trend for high school plans and post-secondary aspirations. In
the first place, English-speaking boys and girls slightly outnumbered Frenche
speeking boys and girls respectively in the number who planned to finish hiph
school. However, this direction was unexpectedly reversed for students’ plars

to attend vost-secondary institutions, with the greatest difference bheing

between English-speaking (64%) and French-speaking (T4%) boys.
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The puzzling nature of these trends compelled the author,
in a search for possible explenations, to control for mental ability
and father's occupational status. The greatest differences between the
two linguistic groups them occurred for post-secondary plans within the
low mental ability and low father's occupational status groups, in favour
of the French-speaking students. Breton suggested that these differences
may heve something to do with French students' rejection of their low
group status and existing states of anxiety (pp. 151-159).

In line vith these Ontarioc findings, Americean research (Rosen,
1959) further indicated that Greeks, Jews, and native-born white Protestants
are more likely to possess higher educational aspirations tWan either
Italiwns or French-Canadians. These differences persisted even when
other factors, social cluss in par“!cular, wvere controlled (pp. 47-60).

Agein, with specific reference to Ontario, the Carnegie study
(1956) found that Ontario secondary school teachers rated their Fraascophone
students belovw Anglcphone and "other language" students on the measures
c? reliability, cocperativeness, industry, physical stamina, energy and
the probability of completing Ontario grade 13.

The Royal Commission on Bilingualism and Biculturalism (Second
Report, 1968), in looking at the role of religion, hinted that while the
religious arfiliation of French students could have borne szome relationship
to the ratings of these teachers, most of vhom "presumably were not Frenche-
Canadians” (pp. 88-96), such affiliation could not fully explain the high
attrition rates among French-speaking students, especially as some "other
language” groups of a sizmilar faith had lower attrition rates. King (1968)
agreed with this in his own analysis when he concluded that the religious

affiliation of the French played a minimal role in the low retention rates

of the French students. A Quebec reviewer (Copp, 19T4) was even firmer in
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his statement:

"No empirical evidence has ever been established
that 'Catholic education' per se or educasion
Provided by members of religious orders is
inferior or superior to 'Protestant' or 'State'
education. A specific school DAy provide a
'better enviromment' Zfor an individual child
but anyone who goes beyond that generalization
is simply stating his or her own preference.”

(p. 58)
Nothwithstanding the tender.;y by others to downplay the role
of rel.glon, Pike, [1570) observed that it is rather difficult to ignore
the religious faith to which a student belongs and to which a school

subscrides in the context of overall school climate (p. 91).
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THE QUESTICN GROWS: VALUES

As hinted earlier, the las.kx of causal interpretations and
integrated research designs, as well az the interactive and possibly
surrogate nature of variables, all helped give birth to a persistent
cogtroversy in the literature on post-secondary educational aspirations.
Are such aspirations related ¢o students' value orientaticns or financi-
resources? The Porter team (1973) put the question explicitly: "Does
ooney zatter?”, %o which they interpreted scme of their findings to Mr
it "Yes", {pp. 61, 93, 95, 105). Another team (Coock et al., 1969) smw
iv this wgy:

"It is our belief that the income rather than the

cultural aspects of class shculd be the centre
of attention.”

p. &
3ut Cock and Stager (1669) vertured:
"We would erphasize the izmortance of beth factors,

gving a slightly grester exphasis 4o the
cultural aspects of class.”

2. 163
2ven if, as the latier tesn prcposed, that vaine crienmtatica
Seserves gresier attenticn, their notable asstmptica is %hat it is circcmscrided
oy cless, st asswmmtiom which, as will de lste- argued, osy not be quite sowxd.
A soudy paper issued by the Cmtario Departoent of Tniversity Af2airs
{1977) cozmemted:

"The ecomcxmic climate Ziming the sixties was improving

whiZe pablic accertaxnce of pest-seccndary eduestica
was growing. This, perksgps had some effect m ihe
cultiral infiuences that telp 4o datermine exrclmemt
satterzs of c2ildren fren lover imcome femilies.”

- Y
Foe

N
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This document implied: (i) cultural values affected enrolment patterms;
(11) these values could be favourably changed by financial improvement.
Ia other words, uoney Played an important role.

While noting that "a review of the literature on access to
post-secondary education in Ontario emphasizes 'financial concerzs'",
t¥o researchers (Marsden and Harvey, 1971) surmised: "Mcney isn't everything",
{(p. 15), with which the Council of Ontario universities agreed thus:
"The results of numerous studies (in Britain and the US) seem to be leading
0 a preponcderesnce c¢? avidence *hat incozme, by itsel?, zay not be a dnc;sive
Or even primary barrier to accessibiiity" (p. 22).

In a further investigaticn of mcney Per se as an instrumental
Jacter in studendts' ecducational aspiratices, cne reviewer (Savigurs:t, 1962)
corncluded:

"The principal resscos given by young pecple of above

average intelligence for not attendizg callege gre

lack of mcney and lack of motivation. No dowdt these

Teasons are inter-relsted. Theres are reigtively few

tigh school ;-sdf © 3 with high motivatica for collese

o fail < ~wllege decsuse they lack mcaey.”

s. 28

<2is last cammext, like tke cthers, remains, = essexnce, a maTe

~

Zypothesis. I Canada especially, there i3 & lack of systemasfc evidamase <o

c‘

suostamtiate a comelusicn like the cae Tade above by Eavigurs:t.

while grest cczcern 523 Gifferences ef opizicn obvicusly s

u.s-w\-..d
tle issue, its rescluticn is crusigl for Oztario's edzestiom o>alicy as tke

Sreceding Couwmedl poixted ott:

-
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"The weight given to student financial aid ...
will much inZluence the degree to which student
aid will in future be required to play a role ir
=aintaining and improvirg equality of access.
(This) will depend on the degree to which ...

non-menetary factors are seen as responsible for

the decision to continue or to forego study beyond
the high-school level, and also the extent to which

these non-monetary considerations are seen toc be
immne to any special features of a student aid plan
designed to promote accessibility"

(erphasis adied] '~ p. 25

The rationale apparently underlying the emphasis on finance
in the present context is that students® aspirations feor past-seconda.fy'
educaticn are linked to their perceptioms of their ability %o pay their
wey through. JYow, while this link would seem a rather obvicus one
(after all, it takes money to attend wmiversity), the irmplications are
disturbing wvhen, as indicsted earlier, sigrificant proporticns of
intellectually eble but financially disadvantaged students are left out
¢f the miversity systex. It is more crucial when those students chocse
2ct Lo attend umiversity ever vhen financial aid is availsble. I2 it is
act finance per se but Tarticuliar value oriectaticn, then the extent 4o
whichk this oriextatiom is class-bomnd or cuts acreoss class divisians

extends the warswered guestioms. A further bssis for this extension couléd

ey

very well be the fact it:st meny well-off students also show no desire for

=iversity.
Finsncial aid and E2ucstional asTirations
while i+ is 20T necessary kere t5 raview the historical Sevelocrment

ST Soverzexi's student eid progra=s In (ntario snd Canads, or izdeed the
ergeexnts for A Iferent ald plans”, scme refarence i festures of the oresent

sid progms In Cxtario =ay facilitate axm sextiorstisn of the issue of access,

E T -1 Sush reviews are ccatained iz Cock and Stager, 1969; Comcil of
RI Optaric Uadiversities, 1971; Clark, Cock, Fallis, s2d Xent, 1969. 44




equality of educsticnal opporsuxity, and educationel aspiratioens.
The essential Peatures of the current Ontario Student
fwards Program {OSAP) are:

1) Any person who is enrolled in a full-time
course of study at an eligible post-
secondary institution in order to qualify
for a degree, certificate, or diploma is
eligible to apply for assistance. All
Canadian universities, other Cntario public
post-secondary institutions, and several
Private instituticns are recognized fcr
this purpose.

n
~

7o arrive at the finarncial assistance required,
the financial rescurces which the student is
assumed to have on the basis of informstion
srovided in his application are subtracted
from the educational costs specific %o his
course and institution. The difference is +he
<ctal eward made.

3) To get an award without parental contridbuticn,
<he student must £it the CSAP definiticn of
"independence”, and must provide & declaraticn
of izdependence from his parems or guardian.
According to the 1973 reviged regulations, the
student must te married or zust hamve comnleted
four successful years st s cst=zecondary
iastitotion. EHe is also sazsidered independans
if he is 2k years old, or if he has worked for
S0 full years.

-

Avcording to the 1973 regulaticas, the 25-st
$30C o2 <he =ra=3d is = lcaz, and the dalance,
17 a3, beyczd 3800 is a aca-recayable grant.

5' _Tke saximmz that a stuldent =ay borrow is _
39,300 cver ithe entire Ser=0d o his scsdemic )
- TEraimiEg T T T e

T=is plaz, iz terms 3f kigh sshoel students! post-secon
= k] [ &

eduzational sspiraticrs, Is izpertart in et lesst <wo restects:

N

[1¥]

ERIC

Aruitoxt provided by Eic:
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However, a review by Cook and Stager (19469) noted that:
"not only are the upper incomes disproportionately
represented ia post-secondary enrolments, but also
that the OSAP awards therefore must also go
dsproportionately to the upper income groups.”
p. 81
There seems t¢c be a sex difference as well. For instance, ia
1968-69, of the 54,000 OSAP recipients enrclled in Ontario's post-
secondary instituticns, female students constituted 31% of award recipients
compared with 38% of their total enrolment (Cock and Stager, 1969, p. .78).
The other mitigating factor is students' perceptioms
regarding the cost of university attendance, anc their knowledge of OSAP
itsel?. Generally, it was found that high school students at all levels
fron grades 9 %to 13 are relstively uminformed of the costs of post-secondary
education. Mcreover thei:r impressicns are inflated (Clark et al., 1569).

This igacrance inmcluled parents as well, at least those of grade 12 Ortario

studeI:ts.
The follcowizg coxment is thersfore gudte s3t:
"It is wfair that ignorunce should be the Sacis for
Tationing the money that is available. I° it is

aecessasy O raticn the ey it should ba o the
tasis of need. And it does aot serve the princijple
cf accessibility to have educatiomal m-‘m‘*es
li=ited becasuse of students' ignorance.”

]

Pcrter et al., 1973, p. 143
The Clark tesz furtter concluded thet this ignorance of grades O

2 13 studexts "was relatively izdependent of stidemts' eccnerdc backgroumd”

{g. 101).
The xcre Tecext snalysis (Sorter et al,, 1ST3) showed thas with
8 saxzle cof Jztaric gmade 12 mniversity aspirssis, £5% Srom "ihe Iowess

2isss plansing 0 0 o T=iversity Xvew what the fees vwere, while omiy 38%
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of those im the higher classes did" (p. 1u4l). While i+ is not clear
whether or not this differeznce was significant, one explanation offered

Zor the tread was that money matters more <o poor students who had to make
extra elfcris o acqueiat themselves with university costs. Jevertheless, \
<t would have been zcre interesting had achievement or memtal sbility

scores bdeen izcluded in the analysis.

Ia the early high school grades, students' krowledge of OJSAP

fares just as badly as their awareness cof university costs In a 1969

Octario sample (Clark et al., 1569) 60% of grade 9 s+udents had never
heard of OSAP. EZowever, as grade level was incressed, this igoorsnce was

substantially reduced iIa that by grade 13, 56% =ad kheard of OSAP and

76% could have correctly descrided the plan. This grade dilfferertisl was

subsequently confirmed (Porter et al., 1973):
"I+ is worth notiag, mcwever, =hat "the smes <hat stané
CSut as beizng best informed are high-achieving, low
social class students in grade 17, and low sceial class
students at all achievemext levels in grade 12.7

-~
~

T s ; oo aQant ] < e
coelusicns dilfTer oz O85F's effects wizthin the aigh schoel.

. ~ L e S- - -~ temtas.e Mva - - =

e Clark stu LIGE3, 3. -0, 2Cmeltulec: 1T zrpesars thet even g well
TS Al = - b < F) —-——— . - N ~ a ”

publitized progres suck as JSAP Zoes nct penetrete o the lower swedes.

9 - - -
- 3 a—— S b g el - ? ”
seexs TD De getiing throngt oost stroagly To the ories who mes. (t omossT.
e 3 ) N S - r- ) £ -
vez 1o the xIist of this diffsrenmce, there is 3% leest cooe

Escoxforting Implicatica. As ool be glesmed frox sexlier-citad ressarch,
tZere Is s proporticmel dacTesse in the zimher o lswer alass studen*ts wha
Scmuizmue Irox esTiisr Ta lsfter gTades In the high schocl. The relationshki
Tetween I34P azi studexmis' social 2lass vuo BToTERT ouT Tr oche Soumail o2



- b3 -

"We believe the effectiveness of a student aid
program is the degree to which the socio-
eccnomic mix of the post-secondary enrolment
approximates that of the society as a whole."

p. 3

More particularly, post-secondary education aspirations are
fcrged, to a crucial extent in the lower grades (Clark et al., 1969).

For instance, iz grade 9, 19% of poor students expected a post-secondary
educstion as opposed to 58% of those fror well-to-do families. Furthermore,
0% of all students iz grade 9 admitted that their post-secondary decision
had been made "a long time ago”, p. 101.

This suggests that the time of decision in the midst of forging
values and cther socialization forces, has to be cconsidered alongside any
analysis of JSAP's role in the high school. Oze report, after considering
the gvailable evidence, cancdluded:

Ay

Zn its preseat Zorm the student =id progrsm in
Crtaric benefits those students who have made the
decision to undertake post-secondary studies.
Sizce in meny cases this decisicn is taken well
before the student gradustes from high school, tte
influence of CSAP in tkte 3ecisicn-meking process
is guesticnable.”

L? ]

. 2
Cozsiderizg the previcusliy suggested role =2 culiwral velues, cre
Say 2xther ask, how far would mecetary aid go towards Zacilitating the

extry of more flzsacially Asadvuntag=d btul adble studemts iato posi-seccndary
educaticn? In the ZMrst pliess, che ought $o 223 owt +o what ertent sTudents

are pretgred O baorrow.
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Clark et al., 1969). However, it was subsequently specified (Porter
et al., 1973) that <he amounts students vere prepared to borrow was
directly reiated to their post-secondary educational planz. More
speciflcally, wvhen the social class backgrcund of uriwersitr aspirants
wvas considered, differcrces in loan amounts were minimsl.

Ceotroversy: Value Orientation or
Financial Aid

The iateresting cbservation from ell this is that university
sspiration appareatly accompanies a host of other values possibly shared
by students from different social classes. Breten (1972) underlines the
point: "Beth socio-eccacmic status and attitudes spperently have an
indeperdent,, mvrclative influence on educational imtemticas” (p. 16E]. -

Tkis furrher suggests that the comstellaticn of values accampanying
wmiversity aspiresicns zay nct necessarily be as circumscribed v social
class as Zas beex argued by scae, but cuts across class Doundaries. What
same of these values are snd the axtent to which they are 3stributed across
class dlvisions ere guestions which heve znct been adeguately itrested in
research. There is scpe support for forther inguiry in that when achievemernt
level is comsidered withi= am Cntario grade 12 sample, "the amcunt students
wers prepared 0 borrow was relisgted to their level of achievement but not
to their social cliass™ (Porter et al, 1573, p- 162).

FotherDore, when studemis' self-concert was analyzed, it was

2ommd tkat st t3 are xOre iafTpenced ... by their acsdexic performance

secondary cr Dore specif@cally, cmiversity sstirsticns are forged, szd (2)
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those from the different social classes who held no such aspiraticns.

When the latter group was considered, "getting a job" seemed
by far more influential then "lack of money”, with the lowv socio-economic
groups chocsing both reasons slightly more than high socio-economic
groups. Still, the role of money in the reasons offered is difficult
to ignore - especially from the students' viewpoint - since both respcnses
reflect financial need.

Zven so, aoney was perceived more as an obstacle by girls
than boys (Porter et al., 1973, pp. 173=1T4). This wmderpleying . .
o0f money as an influential factor in not continuing to post-seccandary
education was supported by ancther Ontario study (Anisef, 1975). From a
Canadian sample of 76,000 students (3reton and MacDormald, 1967), it was Zound
th;.t while Just wmder 10% believed that they would definitely or probsbly
leave h1igh sc_ocl before completing their studies, cnly 6.6% of this grow
gave financial procblems as their main resson.

Iz a Jova Scotia project (Comnor and Magill, 196S) ocnly 10%
c2 the 509 students guestiocned perceived lask of meney as a resscm Zor theix
friends' dropping cut, while 40X perceived "a desire to esrm mcney" as a
resson. EZcwever, the fact that Ti% gave "litile interest in school work"

and 22% me=ticrmed leck of parental interest, influsnces the amthors o drsw

"It appears that the less intelligenmt student
who has 1ittle iIzterest in sckool liznked with
a desire to5 esrn money and whese sarexts take
little iaterest iz his acede=ic perfcrmacce,
is most I1ikely to De z Irop-cut oxricr to tke

P, S B T *T "
Sczpietion o2 Aignm schoal.

<

. &4
AS yvet a Sorther Izncdication that finarscis® cconsidersticns are
less saliiext than commoz=ly thought, ancther study of Cotaric gradie 12

Q )
EMC students {3retcz and MacDopald, 1967) fouzd that oniy 13% of the students

IToxt Provided by ERI
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who tad no university intentions or who were undecideld, said that the
guarantee of sufficient funds would sway their =inde.

<3 locking at these studies, azbiguities in the questionnaires
or the vague response tendencies of the students mske the research
vhich attempts to tease out the relative influence of financial resources
only suggestive. The unsettled nature of the research is further aggravated
by a very early Ontario finding (Fleming, 1957) that even if adequste funds
vere guaranteed to a grade 13 sample, 66% of those initially uncertain and
2L% of ~hose et planming to go, would egree %o go to university (p. 31).
While this analysis did not coatain explicit centrols for social class or
achievenent backgrocund, the auther concluded:

"It beccmes ircressirgly evident that the obstacles o
Tiversity edueation Ior sutstanding students are
cceplex and many-sided. Several of toe factors
relating to the family or social envircarent =ight
easily sway a promising candidate away “rom wiversity
when noney is encugh. To a studert whose parents are
convinced of the value of higher educaticn and eparsd
t0 urge hix to make the most cf “is opportwmities, and
vhose friezds take it for sranted that it is worth
exerting a real effort to go to uxiversity, considersble
sacrifices may seem in ordsxr. On the other hand, the
studext whose parents are lukswarm agnd whose friends
Zave for the most part decided on cther cowzses of
acticn will Trobsbly take a mmch less favourable vew
S the rrospect of several years of Zzancial stz ney
axd separstion from friends. The student in +the latter
2lass ddes nct necessarily lack the gqualities of indpstry
anl persistexce that werld, along with intellectual
sbilily, ensble hin to succmed in wmiversisy.”

. 28

ndeed, Tecesrch lisking situdemts! aspirsticrs with ke
quesity of peer inTluence (Pavalko and 3isher, 19663 Zveton, 1972),

- -

Feremial warmmlh and emccouragemext {(lark, Jock, =4 s s, 187%), s==i

tef

: S e = < ~gq~) .~ —~— S Ve
achievene=t criantatict (Wrmen et al., 1872) s SUgSSesIs tk sotrelly

-

im&iced valzes tend o scimtersct the availability o2 Snersisl
a1
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Some support for this value orientation viewpoint also
emerges from American and British studies. In an extensive American
review (Beezer and Hjelm, 1961), the asuthors, in attempting to estimate
the relative importance of the "many contridutory factors” impinging
on students' post-secondary educaticnal aspirations, comcluded that of
thirteen factors considered, "lack of motivation is probably the grestest
single deterrent to college attendance by capable youth™ (p. 38).

The Robbins Report on Higher Zducation in Great Britain
(1963) pointed out that the proportion of university students from working
class homes has remained at 25% of university enrclment since 1938, in spite
of the introduction of a maintenance grants scheme. Jencks and Reismsn
(1968), after a Ziscussicn of the relstiTe importence of fMnancial aid,
crisply cencluded:

"All in all then, we sre inclined to0 be skeptical

abcut theories that emphasize the high cost of

tending college as the major obstacle, and to

lock for other explangtions of the obvious

relaticeship between class backgroued and (educsticzal)

attainment.”

. 122

Sne Omtario reseaxch tean (Porter et al., 1973) eptly describes

. tze siwbject as "A zsgging questicn sbout which many people have ogizians
buT 20 ope 2ss a coxplete smswex" {p. TO).

It is ghte possible that investizations ixto the relstive
i=portance of monetary Or valne factors have been fstitered by cocncertual
izcozsistencies, Zoxr after all, noney =atiers o the extent +ha* it costs
sonething <o sttend 8 post-seccniary instituiim; s2d values matter 0 the
extext thst it takes at least scme Imterest in sduesticn $o sttend suck ==

. s +
~astituTica.
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A SECOND LOOK AT THE CONTROVERSY

Let us re-examine the situation. In the f{rst place, earlier
citations indicate that Canadian and Ontario students from low incone
gTOuUps aie under-represented at university (Bameroft, 1964, p. 25). A
pPrelimipary observatioa, at this stage, is that money seems to matter.

Secondly, there is evidence indicating that poor students, as
& group, aspire less than rich students <0 a wiversity education (Porter
et al., 1973). Two implicaticns arise: 1) Equcaticnal aspiratioms are
related tc actual educaticnal atiainment, and to this extent, pocr
students sppear disadvantaged. 2) Students, at least in high school grades
Seem tO have some iderss, even if 3is<orte Z, as 0 tke costs of & wiversity
education.

While the securacy of siudents' parcertions (Forter et al.,
19735 Cook et al., 1969) seems evenly distriduted across socisl clsss
divisions, educstional costs will matter more <o Pocr students whe, by
defizition, zave fewer financial rescurces to begin wiih.

It will bYe recalled, howvever, that cnce the decision to attend
Tiversity is zade, mcre speciflically, when cther Tarisbles such as
iztelligence or achisvement scores gnd seiZ-concert are emirolled, social
class Iifferences, with respect <o willizgness %o borrow at least, ave

=ini=ized. Mcrecver, cme study revealed that scoe lower class students

b

thelr final high school grades, having m=ade g decisicn 45 sttena wiversity,

’!

® repared I0 DCrTow xoTe thaz rich students (Sorter et al., 19T3).

Still, the varighilisy withina <his Telgtionskip restreing HMwm
< : < - * - -l - - . —~—< - <
SCocissicms o that Ny coeethird of Iow sood CTOINC S.8SS stulents

- -

3CFIng o ST o wmiversity would II=St their emtire bBor—owi ing to less <ham

$2,000" {p. 156). Iz ter=s =af decisiom-makizg, cme alss zsmmct izmore the earlier

od
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finding that of 858 high mental-ability studests in grade 12, only 20%
belonged <o high social class while 45% were from low social class dackground.

These, and other findings, help to leave the entire picture
somewhat shadcwy. As stated before, however, some light could be shed if
researca should also {ocus on earlier grades where the giudent populaticn
tends to be less hcmogenous.

This re-examination is znevertheless haunted by the 7act that
social class divisions are "artiricielly comstructed statistizsl groups in

which izdivicduals are placed cn the basis of occupation, level of inconme

’

or education" (Pike, 1970, p. 53). Scme understanding of the relationship
Tetween fizaccial awvailability, in terms of family izcome, and veiunes could

te gleazed Trom the follcowing raticrnalizgtion underlying soecial class

TWhen ceople withiz a8 particular izcome range sre
grocred together, it will e foumé that they
tehave in ways different from Decple grouped
togetier iz sncther izncene range ... The further
e class is Jrom ancther, the greater will be
differences iz bekaviour.”

Pike extends the assuzptica:
"Siznce the behavicw oFf ea individual, and <ke
sttitcdes snd spinicns which ke holds are
sestly inflgenced by his immediste socisl
envircooent (i.e. where he lives, whan he meets,
Rcw much rmoney he has %0 spend) s=d sizce his
irmmediaste socisl enviromment is to0 a
zsiderable extent Zatermined by his cecmpaticmal
izccme or level o2 eduestiom, it is znct ““';r‘ ing
to fizd thst pecple classifed in cze cocmraticaal

- = ——
sstegory o izcone ....-—c::: ended to Dekst™ u,"‘-“”‘:.vq
S N -
Iro= secple 2lsssi iz snother,
-5 -
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Sooe of tha2 selevmxmi ocuseguences P the shove rsticmalizssions
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O
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(1) Social class, value systems, and educational
aspirations are related, and relationships,
in terms of causality, depend on the perspective
taken or level of analysis. Pike (1970) puts
it this way: "If the educational sociologist
is so minded, he may have a hard time isoleting
the direct effects of low income per se from the
cumlative effects of those various cultural
and institutioral factors with which low family
income is associated" (p. 99).

(11) It seems futile “o propose that money matters
while values don'\ or vice-versa.

(141) It 4is also a mistake to believe that the
relationship between social cless and values
are exclusive or remarkably linear. As one
reviewver warned (Pike, 1970): "Terms such as
'‘middle class' or 'vorking class' should simply
be regarded as groups with certain social
characteristics. They are not intended to bde
exhaustive social categories" (p. 5u).
This further implies that while certain values may predominate
at one particular social class level, these values may exist at other
levels as well. The extent to which there are such values surrounding
university aspirations, and their subsequent distridution across class
divisions, remain, as was suggested earlier, a fruitful line of inquiry.
This is a significant note, since there is some evidence suggesting that
many high-ability, high social-class students hold no university aspiratioms.
For instance, it was found that 20% of high ability Ontario grade 12 students
from relatively rich families choose to leave school before grade 13 (Porter
et al., 1973, p. 85). Although this can be contrasted with the 4l1% of
poor students with similar ability it is substantial enough a proporticn to

earn sonme attention.

Some gpecific values considered

Some of the specific values or personality characteristics which

are tentatively assumed to be reliated to post-secondary aspirations range

SH
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from risk-taking and self-confidence (Clark et al., 1975, p. 8k4),
lack of comviction (Council of Cmtario Universities, 1971, p. 30),
concept of time, and activistic or fatalistic orieantation (Craft,

1375, p. 93), to a "thecretical or abstract cast of mind" (Pike, 1970,

p. 84). Specifically, the Council of Onterio Universities, as cue

example, (lQTl) stated:

"The Subcommittee regzrds as heyond questi.n

that one of the major factors encoiraging the
existence of a self-pyerpetusting, poorly-~
educated lower socio-ecouomic group Is the

lack of conviction %y students with such
backgrounds that they should invest in uigher
»ducation. If CSAP does not conscioualy

provide for such encouragement, tben it is

not a scheme wvhich addresies itself 'universally'
to all Ontarions; rather, it spesks only vo those
who are already convinced of the values that the
higher education policy presumes.”

p. 30

It i3 not yet clear, however, vhether or not such characteristics
or values are independent or part of a more inclusive value orieutation.
Indeed, some have suggested motivation is one such higher-order value
characteristic and have thus discussed the implications rather extensively
(Crart, 1975; Beattie, 1961; Piphar, 1362; Pike, 1970). Unfortunately,
regearch is sorely lacking on this issue, especially within the Canadian
context. In probing the role of motivation amorg Canalian high school
students and. unsversity aspirants, one reviewer noted:

"There is insufficient evidence availablc “rom
Canadian sources to indicate whether claw.s
differences in motivation are more important
or less important than clas; differences in
income (or in scholastic performance) in
helping to maintain the existing class bias
in Canadian higher education.”

Pike, 1970, p. 119
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However, evidence drawn from Americen research strengly
suggests that "‘he prime cause of class bias in college entrance
rates ... is 'motivation' " (Jencks, 1968, pp. 277-316). Porter (1965)
urged that, in the context of equal education opportunity in Canada,
more atlention be paid to the "low levels of motivation presumably found
amongst large proportions of working class children" (p. 5).

| A study prepared for the Canadian Conference on Education

(Beattie, 1961) hypothesized that while ability is important for post-
secondary iccess and performance, "It is probable ths* ::e increased
potential depends not only uncz inherent capacity for learning, but also
tc a great extent upon incressnd motivation" (p. 5).

Notwithstanding the lack of "direct evidence" in Canada,

Pike (1970), in making two important propositions, wrote:

1) "It seers likely that the maSn influence of
class differences in notivatiosn i{s felt in the
high school gradws. prior <o.matriculation."

2) "In view of.the tendency- for Canadian high schools
to apply somewhat more stringent academic screening
devices than those used in American schools, it
seems likely that the Canadian working-class student
who .succeeds in matriculating from high school will
tend to be more highly achievement-oriented than his
American counterpart. In turn, this possibility
suggests that class differences in motivation may be
smaller amongst Canadians than emcngst-American high
school graduates and accordingly that they may Play
a xore limited part in social selecticn at the
university entrance level,”

7. 129
Another Ontario study, in supporting Pike's appeal for attention

to pre-matriculation grades, argued that grade 9 was a critical grade with
respect to the manifestations of motivational differences (Clark et al.,

1969, p. S57). 87
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Do different levels of motivation adequately reflect the
"value orientation" mentioned earlier, or do they primarily relate to
social class? There is some evidence to support the latter, but
considering, as has been previously pointed out, that many high ability
students from high soclo-economic backgrounds in Ontario at least, choose
not to go on to university, there is room for inquiry into factors other

than motivation in studying the aspirations of pocor and rich students

respectively.

Reneved understanding: Value crieatation

As Pike (1970) cormented: "The assumptions underlying many
sociological studies of class diffErences in motivation are indeed
vulnerable to criticism” (p. i16). In citing relevant research, he went
on to dispute the conclusion that "working-class parents are less ambitious
for their children than middle~class parents, and similarly, that working-
class childrern are less ambitious for themselves than middle-class children"
(p. 116).

Some Justification for Pike's skepticism comes from Turner
(1964) who proposed "a ladder of mobility™ wherein the index of ambition is
not the aspired level per se, but the distance between this and the initial
level as deduced from the students social-class background. In a further
examination of the social class-motivation relationship, Scanzoni (1967)

pointed out that:

"there may be no genuire differentiation between
the classes in the values attached to success,
but rather the working class simply put less
emphasis on success because they perceive the
obstacles which bar the way to its attainment."

p. L49
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Gottlieb (1969), in an extended version of this proposition
argues:

"The observed alienation of the poor is not

the result of a voluntary rejection of legitimate

means or ends ... Thelr alienation is more a
product of an insbility to come up with the

resources, materials, sccial and psychological
requirements for zmiddle class goal attesinment than
it is a rejection of middle class goals and values.”

p. 98

He concluded: "There are few referents who can help convince
the youngster that there is a meaningful relationship between what he is
being asked to do in school and his own goals", (p. 98).

It wpuld appear then, that not only are there complexities
in research execution and interplay of factors, but also conceptualization
on the problem differs. In the first place, there is a school of thought
wvhich holds that social class depresses educational aspirations. Others
propose that social class per se does not restrict aspirations, but that one's
awareness of financial or other ascriptive barriers hinders the accommodaticn
and development of high aspirations. Yet others ars—e that high educational
aspirations persist in spite of finencial inability or class divisions, and
that the only thing really lacking is sufficient money to actualize these
aspirations.

Pike underlined the second point:

"It is reasonable to suppose, for example, that if

working class students perceive tlie road to the

universities as being closed to them, either for

academic or financial reasons, then their motivation

for success and achievement may either be blunted,

or adjusted to the level of their perceived
educational opportunities.”

p. 117
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Still, the ucsettled nature of this propostion persists, as
another research team put it:
"Different groups have quite distinct life patterms.
Their values and ambitions differ from those of
other groups ... Class, then becomes a term which
has occupational, economic, and cultural implicatiorne."”
Clark et al., 1969, p. 80
Obvicusly, there are important differences in the perspectives
discussed above, the most important being an emphasis on process as opposed
to preduct variables in the relationships between motivation, social class,
and post-secondary educational aspirations. It would require more than a
questionnaire to determine:
"whether or not limited aspirations are primarily
the result of limitations imposed on the educatiocnal
and occupetion opportunities of a given group, or
wvhether it arises from group adherence to a specific
sub=-cultural value-system."
o Pike, 1970, p. 118
In this same vein, Breton (19T72) wrote:
"The desire to go to college may or may not reveal
a high degree of persoral striving: Culturally,
the goal is ranked relatively highly; but it is
doubtful whether it reveals as much ambition for
the very intelligent students, or for those from
a privileged socio~economic stratum compared with
those from a deprived family oackground."”
p. 123
Thls extended argument not only supports Turner's proposal of & "ladder of
mobility™, but further suggests distinctions between ambitionm, opportunity,
and intelligence. Breton, in supporting Pike's view, then concluded with
a most provocative point: "The accessibility of a goal for different

individuals is important to the validity of the concept of ambition" (p. 123).
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Throbbing throughout this perspective is the implication ¢rat
a poor student with uriversity ambitions is spurred on by a greater smount
of motivation than a rich student with similar arbition. Investigation
within this context would obviously require a different strategy than
“raditiocaal surveys. Furthermore, it would entail a second look at
motivation within the monetary-value controversy; a lock especially based
on Merton's (1957) contention that enalysis of aspirations requires
data on the "acceptance of the goal and norms as moral mardates and
internalized values” (p. 175).

Thus, two separate issues for analysis energe here, first, the
Deasurement of ambition. Second, identifying the extent to which students
incorporate socially valued goals. Another alternative 1s to obtaln measures
of ambitior which are independent of zjecific goals beering cultural
diZferentials. Conceptually, then, the relationship between values and
educational agspirations are difficult, et interesting to pursus. From a

research point of view, it remains a potentially rewarding area.

Renewed Understanding: Firancial Ability

Within the framework ot this discussion, it is also useful to
make some distinction between *irsaocial svailability in terms of family
incoz= and financial aid available or perceived as Leing available from an
outside agency by students.

It is true that in current Ontario aid programs, some
consideration is taken of family income as a source for financing students’
education. Parents' choice and values, as cne study noted (Porter et al., 1973),

bear some additional direct intluence on students' post-secondary plans.
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However, the research focus, tentative albeit, has usually
teen cn the general question: Given some guarantee of adequete outside
aid, to what extent would students, especially those from low income groups,
aspire to a university education?

In one study (Clark et al., 1969), a sample of grades 9, 12,

_and 13 Ontario students who had no initial post-secondary intentions
were offered "enough money" as an inducement to change their minds.

It was found that this offer ranked third as a reason for those who were
willing %n change their minds. "Never thought about it", and "Yes, if I
need more education to get ahead in my Job", ranked first and second
regpectively. Social class measures and lack of ability or achievement scores
in this study leave the issue somewhat blurred. Furthermore, no distincticn
was pade as to the specific forms in which "enocugh money" would be supplied
(e.g. grant, losa, or scholarship). Also, no classification was made within
post-secondary institutions. Breton's (1972) approach to the problem also
suffers from scme Of the shortcomings described above.

When these weaknesses are found in studies using only those who
are still attending secondary school, one senses the need for a stated set of
minimum requirements for further studies. Some of these could be:

1) adequate representation of different grade levels

11) adequate representation of different social class levels

ii) adequate representation of ability or achievement levels

1v) measurement of the extent of commitment to post-gecondary
education

¥) identifying type of post-secondary institution aspired to

7i) specifying the exact form of financial aid offered.

Cthar problems of a more psychological nature exist when one
recallis the processes of and research on coxmitment and decision-masking

(Becker, 1966), cognitive consistency (Feldman, 1966; Festinger, 1957), and

attitude change (Sherif et al., 1965; Zirtardo and Ebbescn, 1969), aspects
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of which appear quite necessary for consideration in any solid investigaizon
of social class and post-secondary educational aspirations, but which hav-
SC far been unfortunately ignored by a more sociologically~-oriented line
of research.

Essentially, attention to these areas could well ciarify, for
example, the exten®t to which a lower-class student may experience psychclo..cal
discomfors in pursuing ar educational gcal which may be outside his social

class frame of reference.
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COMMENTS ON METHODOLOGY

.y and large, Ontario and Canadian research on students'
sost-secondary educational aspirations has depended on questionnaire
surveys and as such remain vulnerable to all the limitations which
accompany such a strateg . These drawbacks include the problem of
25cially desirable responses, ‘n-osed or restric:.l choices and questionnaire
ambiguities. Furthermore, waen students' intentions are linked to actual
behaviour, a aumber of dirfi:lties arise (Anisef, 1974, p. 2) among them
variationec in commitment, tim< icterval between intentions and behaviour
and inadequate measures of in.=ntions,

Moreover, thae :-ui:ples studied fo~ educational aspirations scarcely
teke any accoun® of those who =ad already left the high school system. Also,
lacking in the tradit:onal research are experimental or interview approaches.
It would appear that, considering the acclaimed subtlety and complexity of
the soclal-psychological processes related to post-secondary educational
aspirations, a useful strategy would be to use the questionnaire survey,
experimental and interview approaches in supplementary fashion, or as an
extended design.

Specifically, such an integrated format could also b: fruitful in
teasing out the relative influence of monetary and culturai ractorsl on different
socio~eccnoric groups. Sometimes in survey designs it is not possible or
necessary to G  statistical tests vhich reveal the extent of variance within
a sample. But the consistent lack of indicators of variance has allowed for
some ambiguities Iin interpretation. Trends, averages, or simple percentages

do not always tell the whole story.
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These comments do not imply that shortsightedness and
inelegance were the hall marks of research on educational aspirations.
Rather, the situation testifies to the difficulties and complexities of
conceptualizing, sampling, and executing research on such a multi-
faceted issue. Still, it is essential to bear these shortcomings in mind
both in considering actions which educators might take and in considering
directions for further research.

For instance, the assumptions which have generally underlined
previous research, really cacnot g0 unchallenged. It is usually assumed
that students have one level of aspiration. Degrees of preference or
perceived chances of attainment were not generally provided for, at least
in Ontario and Canadian regsearch.

One American team (Rodman, Voydanoff and Lovejoy, 19T4), in an
attempt to strengthen their methodology, put it this way:

"Wkile our research methods may never capture all

of a person's mixed hopes and emotions, we can at

least move beyond the concept of a level of

aspiration to the concept of a range of aspirations.”
p. 184

After combining various educational levels into groups, this
tean based their messure of aspiration cn two criteria:

i. The highest educational group to which

the student aspires in terms of high,
medium, or low levels.

ii. The tctal pattern of groups to which the
individual aspires — for example whether the
adolescent aspires to only a single group or
to several groups of educational achievement.

These two criteria have been used to determine vhether the student
has a "narrow or wide range"” of aspirationms. They also made it possible to

categorize a student's response, as, for instance, high-level narrow range

QO _or low-level narrow range.
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This strategy is both theoretically and empirically useful. I%
brings to the Zore the concept of "value stretch" and its possible
relationshi, ' . social class, sex, or ethnic groups. The theory attached
to this coacept (Rodman, 1963, p; 05-215) holds that members of the
lower class share the dominant values of the society, but "stretch" these
values downward becanse they frequently do not have the resources that would
enable them to achieve in accordance with the domin;.nt, or mfiddle-class,
values. Zssentially, this implies that lower-class persons do not necessarily
abandon the 4ominant velues, but they may nodify them so that their vaLlues are
in consomance with their behaviour (Festinger, 1957).

In order to counteract socially desirable responses, ancther
study (Karmel, 1975) ccnstructed five questions which enabled the student
to state his or her perceived chances of success on a probebility scale
ranging from 0/10 to 10/10, While the content of the questions and sample
characteristics remain inadequate Zor the present context,Athe use of a
probabilistic format strongly suggests another way to improve research tactics
for investigating students' post-secondary educational aspirations. Moreover,
Karmel indicated her subjects' satisfaction with ber "realistic™ format as
opposed to other traditional methods. The author also roted that the
probability scale reduced "social desirability contamination" and afforded a
"closer approximation to interval data than that proevided by content analysis
or categorization techniquer” (p. 63).

It must also be zcied that research strategy is forged on the
theoretical assumptions one makes about the relationships between educational

aspirations and students' value orientations. Consider Pike's (1970) hypothesis
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"I would not like to give the irzpressior that
problems o7 educability and talent loss are
limited just to childrer from the lower socio-
economic groups or from certain ethnic or
racial minorities. The problem is most marked
amongst childrern in these groups, but middle-
class children a™ not immune from the wvastage
syndrome."

p. 1T4
At this point, his view is consistent with earlier findings. He then
introduces a tentative research strategy:

"It is interesting to speculate on the hypothesis,
occasionally mede, that problems on school drop-

out and educability amongst working-class children
have to be examined in scciological terms - i.e.

we would look at the child's social environment

to estadblish causes - whereas with the middle-class
child they are largely a matter of individual
psychology - i.e. we can expz2ct his sccisal
environment to favour school success and retention

so we must lock at individual psychological capacities
and difficulties to account for failure at, or withdrawal
from, school.”

P. 1T4

With social class as the independent variable then, the suggestion is to
construct the dependent variables within two separate theoretical perspectives,

The research discussed in this paper has generally equated
intenticns which students expressed with their actions in the futwe. The
extent to which this strategy is successful in explaining thought processes
and actual behaviour will go & long way in determining the validity of the
research, Take the case of grade 10 French-spesking students who significantly
outnumber the English-speaking students in agreeing that "the most important
qualities of a real man are determination and criving ambitiod' (Porter et al.,
1973, p. 237). Yet when it comes to retention rates from grade 9 to
grade 13, Trench-speaking students fa:e most poorly — 3.2% retention rate
versus 40.6% and 13.2% for Yiddish and Engliski-speaking ctiidents respectively

(Ktng, 1963, p. 88). Moreover, when their educational aspirations
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are considered, the differences fail to reflect their greater exphasis
(Porter et al., 1973, p. 238) on "determinaticn and driving ambition"
or "getting ahead in the world."
This situation is not confined to Frenchespeaking students.
Responses Zrom similarly positioned Negro students in the United Stetes
reflect & similar pattern (Sherif and Sherif, 1964, p. :1ll). In trying
to fit these facts - unexpected from a social learning viewpcoint -—- into
a theoretical framework, explanations rauged from "subordinate group '
thenomenon” to "modes of dissociaticn” (Antomovsky and Lermer, 1959, p. 136).
The latter explanation glows with psychoanalytical implications,
This discussion does not deny the existence of handicaps om lowly-plsned

students or the "velue stretch" concept. Wheat it implies, as Korner (1946)

?+ 333), had suggested, i3 that "The wish to deny theé existence of a Gamdicap
is 30 great that students develop compensatosy mechanisms in order to convince
themselves and others that they really have mo special limitations<"

This hypothesis can also be aptly applied to Rubin and Zavallomi's
(1969) study of Trinidad youths in which low status students entertained
extremely high aspirations. An alternative, however, could be that in spdte
of low socio-eccnomic background, youths have acquired "appropriate” value |
orientations forged by cther peculiar social conditicns.

Generally then, there seems to be no overall theory to accommodate
4 study of post-secondary educationsl aspirstions. One would have to state
a conceptual framework, collect evidence, and then be prepared to modify the
original framework if the facts so dictate.

Th2 foregoing examples are used to indicate that while traditicmal
investigation Iztc students' post-secondary sducatiomal aypiraticns contains

certain methodolcgical anl conceptual weskresses, there exist suggestiona

for {mprovemer.*, especially in terms of tackling the unsettled issus of the role
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TEE IMPORTANCE OF LOCAL RESEARCH

While, as far back as 1945 (Canadian Youth Commission, p. 35),
the call for some uzderstanding of educational aspirations withia Canada
tad been made, the research emphasis, for a long time, remained confined to
rates and causes of dropping~-out in high schools across the differeat
provinces (Vincent and Black, 1966;.Cheal, 1963; Canadian Ednucation
Association, 195C; Hohol, 1955; Connor and Magill, 1965).

Within these periods though, the call for work on students'
post-secondary educational aspiretions resurged with intermittent. vigour.
In 1957, one committed researcher, (Fleming, 195T), in having to base his
conceptualization extensively on Aperican studies, regretted this state
of affairs and izplied the neeé for systematiz local research (p. 4). 3He
subsequently paxticipated in cme of the pioneering Catarioc efforts cn the
subject (Atkiznson Study of Utilizatiocn of Student Resources, 1956}, but
still went cn to write in 1965:

My

<% must also bte kept in mind that =ocst of

the thousands of studies reported have been
cerried cut in the Unitad States. It is
characteristic of this type of study that local
factors play an ' izporsant part ... It is hard
to discover a creditable reeson why investigation
in Canada should have lagged behind."”

Tleming, 15€5, p. 8
TZare vers those who advaaced specifc »eesoas Cor stepping
Satario and Caradian cesesrch (2reton and MscDorald, 1963, p. 269). Cne
<2en {Pavelks and 3iskcp, 19667, tased their atpeal on the tremise %hat the

Cazadian educatiosmal systex is

- te s = . s s . 5 o Sk itea
ST the ([z=ited States. ZIZvidernce Zor this sremise ccmes Sron th foot thas
-~ - - - - - - - s - 2 - VS o m S
20% o <ke normal 1351 college sg= swoup hsd emrelled iz crilege In the Uzmited
L)
Sy
~;
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States as opposed <o approximately 5% for Canada (Jeckson and Fleming,

1957, ». 82).

Writers of the same perioa (Raegeie, 1G6L4; Lipset, 196kL;
Wrong, 1955; Porter, 1967) have described the Canadian national character
as & conservative syndrome. In comparison ¢o the United St:<-es, Canadians
are perceived by these writers as being more likely to adhere tc elitism
rather than egalitarianism, ascription rather than achievemert, particularism
iz consrast to universalism, and diffuseness, rather than specificity.
In terms of educational aspirations, equality, and public demands, Fleming
(1974, p 27) makes a crucial point: "Canadians appear to have a higher
tolerance for inequality in general than do their reighbour Americans.”

To the extent that these characteristics are believed to affect
the values of our youth, it is necessary <o conduct Canadian research bdefore
bastily accepting Zindings from other r-ziomns. Hcwever, whether or not such
geperalizaticns on values are applicablz to & socially and culturally
diversified region as Toronto remains an empirical question.

Other researchers stressed the need for Ontario studies,
particularly in ligkt of Izportant ecducatioral, eccnomic, apd demograthical
changes within the province (Czeal, 1947, © 137; Porter et al, 1973, o x).
Statistical compariscns in terms of aigh school retenzion, matricuiation,
and wiversity earolment rates tend to support the latier sppeal (Pike,
1970, oo 25-27). Ore study arguned for Cntario research (Marsden and Earvey,
19TL) 12 ozly to cernfirm, siven local conditicns as they sre, that the findings
are "true of Ontario as welil' (p. 17).

Pikxe <1570) in going further, warmed of tkhe possible dangers in

~

erplyizs %o Crotaric znd Cazseda, the 2indings Zram outside regio:zs.

Jot cnly <hat, tut scme ¢f the relevant research siretckes back to the Siftiss

apd cculd very well be updated o zaintain same wvalidity.
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<f the arguments for Canadisn and Ontario research are
S50 strongly put forward, <hem it :is Justifiable, cn the besis of social
structure at least, that Toronto conduct some relevant research of its
Swn on post-secondary educational aspirstions. Indeed, the diversity of
student population and academic structure of Toronto (Buttrick, 1972;
wright, 1970, 1971, 1972; Wright and Ramsey, 1970; Danziger, 1975;
Maykovich, 1975) sharply Justifies more local research. Two reviewvers
(Jackscn and Fleming, 1975, ?p. 85-88) noted that while "Provincial and
<herefore regional differences in “he mattar of school attendarce are
quite great", they went on tc show that Toronto, in terms of high school
and post-secondary enrolment, ranked thir=teenth and eighth respectively
axong all major Canadian cities (p. 86).

2 terms of population diversity, it shculd be noted that one-
Jearter of all students iz Torozto schools were not borm in Canada or more
gsenerally, "Inglish was a0t the mother tongue of over L0 per cent o <he
students In the Torcato scheal systemvf(wrisht,_19IQ,:g;“§)::LEf:;;§mal$o

specificzally Zound that 33% of =he studemts in "acp-inmer city schools™

relazicnshiy tetvween Progran and university enzolment, this Jinding suzgests

a2 relatiomship between wniversisy aspiraticns and school locetion within

-~ - - - = Taen ST s a3 -~ o ey % < -
ZoIlevezen SS8esS3entTs thzan Jameifizmehomm soa2ents. v L2e Jesls o7
el S - - N 3 - - —y -t o mp e Dave Vgt o ey -, T -
a3 2L TTI2T - --Sﬁ..g PP~ led 9 oberg azT b W v mwe el aDS5SQT0CN —— N
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3Lalenss =CSt-3ecozlery educational &S721r8sticns rexains Iefenmsilhla,



which ha.veb ‘haunted previous investigations, and opens up areas for further
research. Finally, Justificaticn for local research is presented.

Generally, it seems that while exploration of specific or
izolated factors related to educational aspiraticms is useful, there is
room for investigation based on the wider value orientaticas which students
o8y entertain in thelr formation of educstional aspirations. Indeed, =much
of the complexity surrcunding the factors related to post-secondary aspirations
zay be due to the lack of such comprehensive varisbles as cultural values -
a study of which could be more meaningful.

This possibility is quite comsistent with an argument linking
students' world view to their educatiocnal aspirations. Craft wrote:

"All too often what might be regarded as more

saperficial aspects o life-style (e.z. the degree
of home=centredness) or conveniently quantifieble
demographic data such as faxmily size are regarded
as determinanmts of behsviocur it is possible,
that they are merely reflections of deeper, and

perhaps largely implicit assumptions sbaut the nature
of the social and physical envircoment.

L, L '

it can be arzgved that insufficient attentiom

has been given to these deeper levels of delief

as sources of motivatiocn, not only in educational
resesrches, bat also, for example, in stratification
studies.”

Srafi, 1975, mp. $3-%4
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A pivotal point for such investigations could very well
be the relative influence af menetary and value factors in the students'’
decision-making process and ar exa.minatiqn of the grade levels at which
values are influential.

Permeating the discussion has been the ideal of equal educational
opportunity. WwWhile the intricate and extensive philosophical implicatioms
of this ideal are not within the present scope of this paper, the following quote

(Anise:', 1974) i;;giﬁégte“s _how research désims-are,_ crucially _shé.néd bv,oneis Terspective

e p

il representatives of school systems in
Cntarioc wish %o broaden the scope of their
students' educational horizoms, they must
realize and understand the complexity of the
task. They must realize that an adolescent's
milieu, the social-psychological support he
receives, and his self-evaluation all interact
<0 produce educational and vocationsl decisioms.
Procedures mst then be developed to learn more
about who specifically can profit in what w
and how rmuch of what kind of higher education.
70 encourage all adolesceats to broaden +their
educational horizocs would be faclhardy and
izsppropriate.”

2. 120
A repert commissiocped by the Criaric Provincial Govermment (1968)
S&ze position when iU advocates that "every child have the right
ocssible leerning experierce cormermsurste with his 2eeds, abilities . .
azd aspirzticzs” (p. 172).
- Lae

Stter iand, cther researchers (Pcrter et al., 1973; Cock

ergue Sz the point "who specifically cam proN:.”

2andle those who show themsaelves as shle g=id

s VTS e [Sc - 3 ey T, M %3 —a

Cp =8, CUT eXtexds to ccnsidering why the able and willinmg axe so

3T - —tn - e = . Ty 3 ~——— < - = - - -
= STrCpcrticzately Zistributeld soross sooias SL3SS. - 22 extaxnt thkat

. - s - > P - - -
=Te2TIe SCos.lerzIiias 0T tkhe Issue P edusstiozal

L R S — Rty

o
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will remain hocked to public peclicy and a lixited number of post-secondary
places, the dilemma posed by Jackson and Fleming (1967, p. T75) "who goes
to university" versus "who should go to university" 1s more than mere rhetoric.

Two implications immediately arise. One, in view of the
universities' desire to accept only the "best" applicants, how sble must
"able" be, and in what terms (e.g. grades, creativity, persistence?). The
point is that even among the "able and willing" some might have to be left
out if university places are limited by the selection procedures. This
argument also izplies that if an able student chooses a personally satisfying

ternative to secondary education this is in some way "a wastage of talert."
It is hard to believe that post-secondary education is the ultimate goal in
our society. TFurthermore, CAATs and universities are not viewed as equally
valued aiternatives.

This introduces- the second implication. Willingness %o attend
wiversity then becomes the critical disposition = not ability slone —
espenially when wiversity credentials are pervasively recognized by the
schocl system as steps for social mobility, or as chamnels for social
privilege and self-esteem. It is cbvious that the esgriier list of mitigating
Tactors such as sex and geogrsphical locaticn can be seen as crucial elements

that limit "williogress™ even where ihere is ability. That willingness ‘Z.e.

assiraticas) to atiend wniversiiy is disproporticastely &Esiridrted ac—oss

social class: divisz:ns thns pmvd:ésled:;cationalists to ceansider the forees

which :..:;:.:ge oan the formatiem of sm;-h aspirstic:s. Pcssibiliti.es‘ and

restricticns of Intervention aiso arise. The ethical matters of interZaring
el

with famity sociglizgticz, peer Inflgero~., and studexnts' 1ifestvles zeed

Geljcete treatnment. Fartherdore, sheuld adcesticzal policies wlso te iirectad
“owards those Tich and adble studenis w2 entertain 30 wiTirsity aspiratioams?
Q e prodlem of accessidilit— then affects not only finarcially dssicartaged

74
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students, but as Pike earlier iadicated, students from high social
class backgrounds as well. N

Thus, there are two major juestions to Le angvered:

1. Why are more able and willing students not
attencding university?

ii. Why are more able students not willing %o
attend universi<y?

Finally, it must be noted that <his vaper omitted other
attendant issues. TFor instance, the relationships between ecucational
aspirations and the changiag cccupaticnal and income Pattens in Ontario
is not oeationed. Jo consideration has been glven to the o0ld argument
of "liberal sducation” versus "skill-trzinizg". The CAATs and their
status e:d role In comparisca Lo umiversities have  eceived little attention

the availsble research.

s

The zaper . .21y hinted at the izportance of an individual's
rersona. satisfaction in mukinsg -is cshcices for the Suyture.
R
it is S232Gsion that ery SuTiwe research szhould facus on
tae ways In vhich the Drocess cf shrice cecou=s and shouls consiler the value

systems within which such choices are =sla.,
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SUMMARY

What We Know About Post-Secondary Aspirations

It is now fairly easy to recognize that social class end sex
are two variables prominently related to both students' post-secondarn
educationel aspirations and their actual enrolment. In Toronto, as
in zmany other regions, there are generally more lower-class than
middle-class students of high ability in absolute numbers in the earlf
high school grades at least. However, a smaller proportion of lower-class
students aspire to attend university and an even smailer proportion actually
do attend.

3eing both poor and female depresses the likelihood even further.
=t mst be zoted, however, that these grouss enter other forms of post~
secondary institutions, such as CAATs, in substantial cumbers, usually in
grester roportion than that of middle-class studeats. OCbviously, both
filtering and chanellirng systems are at work in the province.

We have alsc shown In the preceding review that language, ethnicity,
lccation of residence, ability, fazily size, birth ordsr, informatica aceess,
type of high schoal and program, perscrality traits and the =ole of significant
others, are some of <he specific factcrs related to post-secondary educsticnal
aspirsticns. While scme of these relgtiocaships (e. g. faxily size, self-comcert,
8bility) are rsther expected, there are omnlexities which warrant a seccnd lock.

With the notable exception o' students from Tiddisb~spesking a=d
French-spesking komes, oo ccosistant Telastionship Letweern language Sacka—cumd

and eduocstionmal aspiraticns :es been derpmstrated. Whise large zo=bers

~]
<.
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of students from French-speaking homes hold high pest-secondary educatiocnal
aspirations, their attendance rate at university is much lower than their
aspirations would warrant. The discrepancy for males is greater. However,
students from Yiddish-speaking homes have both higha educational aspirations
and proportionally high university attendance rates.

Students ia rural areas tend to have, as a group, lower
educational aspirations than their counterparts in urban ﬁreas. Apart from
the other psychological and sociological forces previously discussed, the
availability of post-secondary educational facilities in the city areﬁs
contridutes to the Sference.

In large measure then, to say that any oce of the above variables
sufficiently explaizs students' educatioral aspirations is indeed a half-t=uth.
nstead, one of our svundest conclusions is that these varigbles interact %o
such an exteznt b=t . “ingle orze can, by Itsel?, give an adequate explanation

-
~

147

ke formaticr or presence of strlents' post-secondary educational aspiratioms.
Cae study (Career Decisicas of Newfoundland Youth, 1974) comcluded: "A student
in a faxily of eight childrer was less thar half as likely %o attead university
as was 2is ccunterpart froxm a family o2 three children or less™ (p. 18k).
Icwvever, me canzot state utneqrivocally that a student from a large faxily weuld
Je less lix +c aspire tc wiversity. As Sreton (1972) noted: "While the

size of the faxily is zegatively correlated with educaticnal iaterticas, the
fect of Tam Yy size is scmewhat reduced when socio-ecorcmic backgouad is
soztrolled” (p. 386). Clme would even have to consider residexce and birth crder
as well. TFirst berms from rick small families living in urban areas are mest

-~ >

- " - - - - - - - — haan - - - & "
Sizaly =2 =i T2 z22d stTtend Tniversity. -ne likxelinosd izcreases 12 tle
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Another conclusion is that while students may have high ability

and perform well academically, this is not enough to devalop university
It i3 necessary for such students to see themselves as being

aspirations.
of performing well."

"oright and capeble
has been shown that the poorer the student, the less

Since it
to entertaln a high self-concept, we are moved to

likely he or she is
recognize relationships among social ¢l _.u, self-concept, ability, and

performance on the cme hand, and post-secondary educational aspirations on

the other.
We also know that the Government's aid program is not having

the desirable effects at the early high school grades where it seems
Meney i3 aveilable, but many students

educational decisions are forged.
could be involved in their educational decision-

-
it

3o nct seem to know how
Furthermore, both the students in thess enrly high school grades

=aking.
and their parents have inaccurate pecsceptions sbout ute cost of higher

educatioa.
We are impressed that mxcney does matter, at least to the extent

that a student's aspirations are relsted to his or her family's inccme.
tial mumber of studemts fron

2t ve canpot ignore the fast that a subst
wvell-to Zeoes also &0 not extertain wniversity aspiraticms. Morecover,
e presexnce of high ability in the latiter growp does not necessasily lead

©2 high post-secondary aspiratiams.
There is also some Incdlcation tha® even when poor students of

Aigh ability get scoe fizancial zuarsniee, their decisicn "act to exter
me provisica of nomey in itsell

S S e = - T ATV o
mIiversity’ Is scbstantially meohanged.
serzgi=ly =ct 3 sufll

-

cien: scmdi

:

SEY L€ a necessasy bul
sost-secondary sducaticnal sspirstioms.

(]
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Students' college plans are generally related to those of
their riends. ZHcowever, one study found that girls from low socio-
economic groups in twe Ontario towns were not influenced by their
friends' college plans. Perhaps these Z&irls have different friendship
patterns Irom other teenagers. Generally, the ornly evidernce about the
role of peer groups cen be izterpreted as "birds of a feather usually
flock together" just as eas‘,ily as saying "teenagers always say and do what is
the fashicn among their friends."

Most of the above conclusioms are based oa trends or group
corparisons. This, ir no vay, should detract the teacher from giving the
individual student of whatever social-class or sex full ccmsideration based

cn the merits gt hand. Jot all poor studexts have lcow educational aspirations.

ct all girsls have low educstionsl aspiratiorns. The same applies 1o

w

tudents from rural atesas, from large Zgmilies, or from nen-Anglo-Saxon

tackouxzds.

4
+

e cughl 1S resist the "expectancy” synércome.

X

it Is clear zhe:e is 3 disheartening gzap between the Ppolicies

cf equa- educsticaal cpportumity and the Teslities In Omtaxio and Toremto iz

sarticuisr, Mat=i tion and wiversity attendance <rex certaiziy do not

T eemeat 3 mg” T ~arel chae amnia 2 2 — -l ag® Y geen”
-% WOU.LZ Ze.r tZcugh 12 we recs’l <ha< zrals 3 =3 3 oriticel level
Tawm oy me Ggwe Ve ~a PR . Te Ta W “lmpe sy A =3 Iand 2 - -
svs = Sewefoo S ®l3agem e TR, IY Is hare thet ks or S4e J2Clles Cn TrogTun
2 v 5 - = Z e cemd- 2 e S in] c_—s e
A= Iourses @ik gy o zEz oast lesd 4o —mlTRISITY Sr casd enTtrasnce., aallae
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the decision ultimately rests with both student and parent, the school
can ensure at that time that the present options and future possibilities

are clearly placed within their decision-making domain,

What We Don't Know about Post-Secondary Aspirations

Research is somewhat lecking in the ways whereby students'
educational aspiratians are foroed., In other words, the processes
{as opposed to structural variables such as sex, age, or Zamily size) .
involved in tte formation of such aspirations are a relatively unexplored
field. Cf course, there have been suggestions that factors such as Parental
and peer influence do contribute to studerts' eventusl aspirstions. Bus
the nature of the underlying social processes bty which these factors are
“racsmitted is not yet gquite clesx.

We d> =ot, for instance, have a systematic understarding of
what types of values cr subtie reinforcenent students derive from their parents
towards the forzmation of educaticnal aspiratioms. We can, however, snticipate
Telationships between students' ecducational astiraticas and extrspolate for
exarpie, Ircm the presence of other miversity-educated members within hisg/her
Tamily. Z2ut as o the wgy in whick students' aspirstiozs become limited or
enbanced by family values, we are lef ir scme dous+.

wkere snd how students' educaticnal espiratisas sre infinezced by
eltler linancial rescurces o1 indigerous value oriextaticns remain of eritical
izportance tS Toth ifesclers azd palicy-mekers. < 1s, wmfortunately, =
suesticn =¢ far wresclved iz tre research litersitTre withinz Cznseds at lses<.

Omtesio mclicy-meking dodies s-e cuzrently

f
17
P
i
4
i
fr
W
")
|
3
i

acing — that Izmcressed Nzmemoigl ald is the saneneg Tov agual edusetiomal
& - 8

SEporTunity, according to some eduncsters, oculd very well be a wilid socse chese.
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Given a guarantee of financial help, to what extent would
an able student, especially a poor cne aspire Lo university, or change
kis decision frcm not going? The answers rrovided by the research remain
controversial. Moreover, the extent to which this fipancial guarantee
is related to adbility (cr more crucially, the developmens of ability) is
alsO unanswered,

In addition to this, there are at lesst three different ways of
interpreting tha relationship betwean low socio-economic background and the
atserce of jost-secondary educational aspirations.

Cne Dpossidility is that such students are systematically
socialized irnto having low educational aspirations and values consistent
with such aspirstions. There is no psychological tensica here. They are
coatent 0 stay in place, zot aaving had hi.gh educajtional éspirations in the
S-TST riace. A second possidility is +that students recognize but relect
2igh educaticzal aspirations and the values accoxparying high educational
aspiratiorns for altermatives they see as Serscnally satisfying. Ia <his
case tihere Is = adlustment which dissipates potexntial temsion. The &
sossibility is that shese studexnts actually have high eduzcaticnel asyiTgTioss

< . R A fev o
and the accompenyizng values bhut, Tecogni~ing the numersos sofial zmd ecomex

- -

*e. ccmpeoed o sugpress these aspireticns. This is 3 fersiome

;‘i
A
;
by

d—— -
- -

€2 whizh results Iz Smustratica. Al these Possibilizies

b
[¥5

'.h

?:dwﬂﬂw‘s s
< F-J . S - ————— b - - <
ely cex ke fommE iz some degre2 amcng students frox low and sodest Sroome

-

By - A - g b —— ——— h S - S - -~ -,
S8=0.®S. A Simler IhTee-pert asrroschk cal te usel %0 ook sz famata gnd
-

R, = g — 3 -l amm mmg mawmp e x] - +af e Pmme e
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cculd Ye integreted oy more encormpassing variables. This, however, we are
yet to coafirmm empirically.
Basically, two major questions arise in terms of social class

and accessibilit

1) why are more able and wi ling students not
attending university?

2) why are more gble students not willing to
attead university?

Some argue that a university place should de orovided for all
those able and willing. Ochers are concermed abouz why and how suca
wvillizgness 1s distriduted acress social class divisions. While “he former
deals with accessibility, the latter questicn is directed st the braader
issue o7 social stratificstion and *he acquisition of f=mctionalist walves.

. Jevertheless, wmiversity sttandsnce will noz alweys be seen
&s suitable or satisfying by all »f <he mcst "able". Furthermcre, how
able must "able” e in light of a lizited auxmher of tniversity places?

Is grade zaversge a sufficient or the =zost affizient wEF O

Are the results za some sxtermal

G Y

the zosT efficient way to determina gbilisy or

mivTer Si - anTrance. Lans i\.e. iz the roie oS Ter Sw'»s:.i - sages g
] = J L]

2o an axtermel scusne hes heen

adtostizne’. zhoice, We

. . . - es - i B s - .

2cw the stucenmts themselve . see the worth of their post-sescniare Tiraticos,
. - . - P PR :] - - : r

Joces "2 o she Z2el deprived By aspirizg to IAAT? Is "zoizg to work Snstead

—— s eme S ave gy " Wwime 2 rgei aPpecd e mm AT oo ehge A prmaw g -
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to <he social implications of the aspiration (e.g. social mobilisy  le
prestige value of a degree, and the society's need for plnmbers Lrauns
mechanics).

Obviously these questions help to remind us that students'
educational aspiratinns cannot be acequately treated outside the social
system in which they live. Why, for instance, is it a "wastage of talent"
for a hign ability student not to 80 to university? Can this talent be
exercised in soziely only through university education? Furthermore, what
criteria show” ke ‘i3ed to select the student whose educational aspirations

ought to be mod ™ #ival

The Role of the School

There is a growing sensitivity in Toronto towards the role of
the school in the commnity. Moreover, in terms of both :tchool board policy
and community expectations, the school cannot be absolved from some
responsibility with respect to students' post-secondary educational aspirations.
Evidence from this review suzggests that the school's message must
start early and extend beyond the classroom. It is not expected that schools
will tell all students they could or should g0 to university. What the school
should attempz, for example, is to ensure that this possibility is not
discarded prematurely.
Ia fact, a publication by the Toronto Board of Education — "Role
of the Public School Counsellor" -—— hints at this objective, It stated:
"The counsellor helps to :nsure that each child receives
optimal benefit from those educational opprortunities
available for him.
"The counsellor assists each pupil and his parents in
the selection of an appropriate secondary scheol

pProgram in the light of the pupil's abilities, ‘achievements,
interests, and aspirations." (emphasis added). od



These objectives generally reflect the current ccancerns of the
Beard with respect to the improvement of "students' accessibility to pest-
secondary educatior” in Toronto. However, <he evidence in this review.
offzrs scme directicn for consideration by schools.

In the Zirst place, the limitations of a schocl systen must be
recognized. I is clear, for instance, that the social class, sex, or place
or residence of a student is related to his or ner educational aspirationms.

But a school system cannot change a student's sex. It cannot change a parent's

occ.pational status. Neither can it change where a student lives.

dowever, the resecrch overview does suggest that these students may

not have an adequate understanding of the range and implications of

available educational options. Furthermore, these is evidence to suggest

that students <0 not have a clear picture of the costs of different types

of post-secondary education. If the school policy is indeed to let the

student receive "optimaml benefit from those educational opportunifies available"
then it follows that these "opportunities" in %erﬁﬁ'éf range and social
implications (e.g. Jobs) must also be made as explicit as possible,

In view of available financial aid programs, students from poor
homes must be convinced that any perceived financial bharriers are not
insurmountable in going on to post-secondary education. The growing feeling
that available aid programs are deficient i3 also relevant. Financial support
for tuition and books is one thing but, as some argue, such support should be
improved for other necessities (e.g. food, transportation, clothing) which
accompany a post-secondary educati.nal option.

" A1l in all, however, these deficiencies are not so overbearing as

S0 restrict the school £rom eucouraging a poor but able and motivated student

Zrom going on to a post-secondary education of ais or her choice. Given
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sircumslances as tiey are, “he schocl -~ould znaxizize <he zotezntial effacts
2 current aid prcgrams,

Jirectly related to *his argument is <h izportance of money or
value orientation in students' educa“ional aspirations. The fact that the
evidence on this question has been s0 inconclusive makes it difficult for
schocl counselling. The situation is not impossible though. 1I: is felt <hat
some improvement in accessibility to post-secondary educaticn could be

cbtained if the school iavolves both student and narent ia en appropriate

zotivational program.

As Havigurst (1962) argued: These young people +ho do not now Z0
on to college cannot be reached with a scholarsaiip program which does not
tave a compeniou motivational programme” (p. 31). He also implied such a
program for parents as well. The essential thing is to present the range and
implications of available educaticnal optionc, in a more intensive fashion
than is done at present, especially for parents. Any attempt to coaduct
Surther research into the type of values which affect students' and parents!
thinking would be quite useful in enhancing the school's role in this respsct.
The most potentially revarding areas seem to be the transition from public
©0 secondary school.

Post-secondary iastisutions in Ontaric sre quite varied. Trurthermcre,
within the secondary school, there is a diversity of program cptions which, once
accepted, channel 3tudents.:cwards particular forms of occupational careers.

The school policy, as stated, leaves #inal responsibility for educational decisions
t0o the student. Moreover, the general attitude i35 %o "encourage students"” to
appear voluntarily for personal adri.. on progran placning. In light of ¢h
diversified high schocl pregrams and ‘ecent curmiculunm revisions, the school

zould comsider acw a student's willingness to seek counsellinz varies with

3ocial and academic characteristics of the student. Given the evidence that

39



many poor students with high atility do not nave high educational
aspirations, <he schcol could also cernsider a more action-oriented
counselling program. This, of course, dependis on the extent to which
the school wants to interfere with the possible satisfaction with which
the student zskes his or her choice. It also depends on the extent to
which the school wants to influence parents, especially poor parents, to
change the educational expectations for their children. This 1s a critical
step, maialy because with grade 8 students for example, it is felt that
parental feelings play a direct and important role in their educational
choices.

The evidence strengly suggests that information on post-
secondary options ought to begin as early as possible. Grade 3, for
instance, seems to possess a sound basis for looking at how students
process relevant information. There is a definite possibility that
students at this level may, in some ways, resist the direction of
educational advice offered to them. Information dissemination must
therefore be accompanied by a careful analysis cf how and vhy some student:
reject, perhaps inadvertently, the message for further education. This
acknowledges the fact that some attitudes do not change very easily. Indeed,
such a nessage, if not properly conveyed, may produce an effect quite cpposite
to the one intended. The possibility that such resistence mey be related
%o socilal class bears serious implications for the schools' policy of maximi{zing
educationel optiozms for all its students.

Grade 8 remains crucial not only in terms of program choice, but
more so, in light of the fact that at higher grades, attrition rates are
m;;e to the disadvantage of the poor student. A motivational or informational

program at suck higher levels will thus be done without the presence of scme

806



who zay bave zeeded it xost.

In summary, <he role of the school in terms of "improving
accessibility to post-secondary education” could begin with a systematic
information and =ptivatioral program, erphasized pessibly in grade 8. Serious
attention and analysis w<ould, however, have to be given to the ways in which
tnese stuaents process the advice offered. Esen though a student's
educational espiration is & personal quality, it reflects to scme extent the
nature and processes of a society. Im Ontario, the reflection is mot

exactly inspiring. There is a lot more to be done.
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